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CHAPTER I 
STATEtWT OF THE PROBLEl.f 
The purpose of this study is to find the relationship between the 
parental attitudes of acceptance and rejection and skill in reading in 
a group of f:u•ty-eight male students from a private preparatory school. 
Parental attitudes tend to fall into two main classifications: acceptance 
and rejection. The attitude of parental acceptance is closely related 
to the sentiment of love. The attitude of parental rejection is closely 
related to the sentiment of hate. Many parents have ambivalent feelings 
of love and hate for their children, but there is a tendency for either 
acceptance or rejection to be predominant in the total parental relation-
ship with the child. 
No studies have isolated and treated statistically the problem of 
the effect of parent-child relationships on skill in reading. Huch re-
search has been conducted with small groups and with individual cases 
in the areas of emotional and social maladjustments . Some research has 
been done using the longitudinal method in the area of parent-child 
relationships. So far as the present author can ascertain, no research 
has been done using a cross-sectional method in the area of parent-child 
relationships and reading. 
A great many elements influence t he development of personality. 
There are biological and cultural factors . Many of the factors 'Which 
make up personality are still unknow. Recent research in the area of 
personality development tend to indicate that the personality of the 
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1 
child is largely the result of a unique relationship with the parents . 
Cultural forces interact with a biological and racial inheritance. The 
interaction of these forces produces various groups and various combina-
tiona of personal patterns of tendencies . Personality is the total of 
2 
these personal patterns of tendencies . 
Reading is one manifestation of the personality. The act of read-
ing involves the use of symbols translatable only by the number of ex-
periences a reader has had and by the free movement of the reader's 
apperceptive process. 
If anxiety or rejection was associated with a reading experience 
either before, during, or after formal training in reading, the defense 
mechanism of repression plays the role of thrusting the painf'ul experi-
ence into the Unconscious system of the mind. Once the experience be-
comes a part of the Unconscious, it dynamically influences the total 
behavior without the reader's awareness. Among the more common res-
ponses to the anxiety or rejection associated with a reading experience 
are the inhibition of the reading experience; a need for failure in 
reading; slow rate of reading; and small grasp of meaning. 
SUMt1ARY 
The aim of this survey is to ascertain relationships between par-
ental feelings of love and hate toward the child and skill in reading. 
1. Percival M. Symonds, The Dynamics of Parent-Child Relationships, New 
York: Bureau of Publications, Teachers College, Columbia University, 
1949, P• 3· 
2 . Gordon W. Allport, Personality: A Psychological Internretation, N.Y. , 
Henry Holt and Co . , 1937, p. 48 . 
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CHAPTER II 
REVIEW OF RESEARCH 
This chapter presents data a ccumulated from group and case studies 
in reading retardation. Data are presented on the etiological factors 
in certain types of parent-child relationships. Parental acceptance, 
its manifestations in parental behavior and the child r s responses to 
it, is discussed. The forms of parental rejection are discussed. 
Psychoanalytical contrib.ltions to the understanding of reading dis-
abilities are presented . 
Group Studies in Reading 
The authors of many group studies in reading retardation have not 
accumulated data concerning the personalities of the parents, the re-
lationship the parent has with his child, and the result of the inter-
action of the two. Some investigators studied the relationship of 
symptoms of emotional maladjustment and reading disability. Too few 
studies have been conducted to find the relationship between the cause 
of the emotional maladjustment and reading disability. 
Bennett surveyed many areas to ascertain the genesis of reading 
retardation. There were 50 cases in the control group and 50 cases in 
the experimental group. He found no significant differences between 
the groups in emotional behavior, cultural background, intelligence, 
and position in the family. He did find a tendency for poor readers 
1 
to speak infrequently to adults . There were slight tendencies for 
1. Chester C. Bennett, An Inquiry Into the Genesis of Poor Reading, 
N.Y. : Teachers College Columbia University, Contrib.ltions to Education, 
No. 755, 193a_, ~· 87 • 
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poor readers to be afraid of the dark; to ldggle while sitting; to be 
1 
insecure in school and to be insecure in social relations. This 
writer believes the probable reason for small differences between the 
groups is that a reading disability is complicated to the degree t hat t he 
reader is emotionally maladjusted. 
}Uuly students of the causes of and genesis of reading problems 
connected ldth personality disorders have not arrived at significant 
conclusions because the instruments used to measure various aspects of 
the personality were not valid. Gann conducted a study of the re-
lationship of reading retardation and the organization of the personal-
i ty. She used the Rorschach Technique to evaluate aspects of the per-
sonali ty. The Rorschach Teclmique is a valid method of evaluating 
qualitatively the personality as it projects itself in the testing situ-
ation. 
The purpose of Gann' s survey was to ascertain 'Why some children 
read above, at the same level as, and below their capacities. Her 
hypothesis was that there are certain processes in personality organi-
zation which are native to the adaptations made in the reading experi-
ence. She believed the reading process essentially to be 
• • • • a complex but unitary Psychological Function ••• a type 
of behavior or experience of an interactive character, in which 
reader and writer are in cOliiiilUllication with each other and 
which produces changes in the reader, if he has at all res-
ponded to the meanings expressed by the writer. This implies 
a response of the whole personality comprising ideational, 
emotional, attitudinal or motor aspects as they organize 
themselves to respond. (2) 
!. Chester,c . Bennett, ~-, p. 89. 
?. Edith Gann, Reading Diffiaulties and Personality Organization, N.Y., 
King's Crown Press, 1945, p. 4· 
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This writer believes the conditions which produce an affectless response 
to reading material and to people, also are instrumental in the genesis 
of a reading problem. The following symptoms are considered indications 
of an inharmoniously functioning persona.li ty. The child with a reading 
disability is evasive, not confident, sensitive, easily distracted, 
easily aroused, and emotionally disturbed. He is contractile, timid, 
passive, a day dreamer, an indulger in phantasy, and wi thdra'Wll. He 
is excessively aggressive, pugnacious, irritable, and overcritical. He 
is either lethargic or too hasty in carrying out tasks, overanxious 
(in relation to success or failure in school), overdependent on others, 
and overdependent upon praise. Many conflicts in his Unconscious mind 
inhibit free activity. 
Ganndivided her readers into three groups. Group I contained the 
retarded readers; group II contained the good readers; and group III, 
the superior readers. The Rorschach Technique was used to determine 
three aspects of the personality: ascendance-submission, extraversion-
introversion, and emotionality. Group I, in relation to groups II and 
III, gave fewer well combined form and color responses, and more res-
ponses in Which color predominated, two indications of emotional in-
stability. They also gave extreme and uncontrolled responses, two 
further indications of unstable emotional reactions. There was greater 
evidence of emotional instability in group I than in the other two 
groups. Their total "popular responses" were more than 30%, an indica-
tion that they cannot rise above the commonplace level of understanding. 
They could read thoughts, but they would not have the ability to draw 
conclusions or to make practical applications of the information 
-5-
gathered from reading. Their responses to the unimportant details of 
the blots were more than 15% of the responses, an indication of a 
neurotic trend. Emphasis on the small portions of the ink blot means 
the full implications of a problem are not understood. They could not 
succeed in reading because reading requires comprehension of the total 
meaning . 
The retarded readers, in comparison with the better readers, were 
less stable emotionally, less secure, and less adaptable to healthy 
interpersonal relations . 
Hany students have isolated one problem and have attempted to find 
a one-to-one relationship with reading disability. Robinson bas con-
ducted the only study in which ma.ny areas of the personality were stud-
ied. Each phase of the personality was investigated b.1 a specialist 
to ascertain its relationship to the reading disability of each case 
studied. 
In Robinson's study of the genesis of reading failure, each of the 
thirty-six cases was examined b.Y a reading specialist, a social worker, 
a psychiatrist, a pediatrician, a neurologist, an ophthalmologist, a 
speech specialist, an endocrinologist, and an otolaryngologist. Visual 
difficulties were found in 70% of the cases. Emotional maladjustments 
were found in 4fY/J of the cases and family (parental) problems were 
1 
found in 66.7% of the cases . Social workers found family problems 
2 
to be a cause of reading failure in 50% of the cases. 
1 . Helen 1-1 . Robinson, tlhy Pupils Fail in Reading, Chicago: University 
of Chicago Press, 1946, p . 163. 
2 . 1.1?1:£.., P• 423 • 
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Freudian psychology bas influenced the thinking of some students 
of the etiology of reading problems . A few students have investigated 
the home environment and the behavioral patterns of the parents of 
retarded readers . 
1 
Missildine evaluated thirty cases of children with reading prob-
lems. The children had been patients in the Children's Psychiatric 
Service of the Harriet Lane Home for Children, The Johns Hopkins Hospi-
tal. The mothers of ten of the retarded readers were nervous, hostile, 
rejecting, hypochondriacal or psychopathic. The mothers of ten other 
children were tense, preoccupied, moralistic, perfectionistic, and 
aggressive (masculine) . Of the last ten, four of the children suffered 
from acute sibling rivalry when reading instruction was begun, two were 
indulged early in life but were rejected in school, two were over-
indulged, one did not adjust to a new environment, and one had loyalties 
which were divided between two families, both of which had disturbing 
elements . Of twenty fathers , nine were away from home, four were 
disciplinarians, three were not interested in their child, one was 
overtly hostile, one was too lenient, and two were fond of their child. 
Negative parental behavior was associated with the reading difficulties 
in most of the cases. 
It is believed by most psychoanalysts that the system of behavior 
patterns in each individual is well established by the age of five. 
The experiences which effected any one behavior pattern have been 
ejected into the Unconscious system of the mind through the unconscious 
1 . 1·1.H. Missildine, "~tional Background of Thirty Children wi tb 
Reading Disabilities with :Einphasis on its Coercive Elements, n Nervous 
Child 5:266-272. 
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defense mechanism of repression. The repressed experiences do not lie 
dormant. They dynamically manifest themselves, without the awareness 
of the person, in the Conscious system of the mind . 
Through her investigation of the personality of parents and the 
emotional symptoms of children, Beck tried to determine the relation-
ship between emotional factors and slow reading . The problem areas 
she investigated were feeding problems, jealousy, fear and anxiety, 
temper tantrums, thumb-sucking and nailbiting, enuresis, and 
masturbation . 
She culled from the records of 82 boys and 70 girls of the Uni v-
ersi ty Elementary School of the University of Michigan 8 boys and 5 
girls for the slow reading group, 10 boys and 6 girls for the fast 
reading group, and 10 ooys and 9 girls for an intermediate reading 
group. The basis of selection of the fast and slow groups w.s reading 
achievement over a long period of t ime. The intermediate group was 
selected by computing the mean Reading Age for boys and girls. Those 
cases hovering about the mean became the intermediate group. There 
was a total of 28 ooys and 20 girl s in the study. 
The slow readers had a chronological age of eleven years and a 
reading age of 9 or less . The study revealed the following symptomatic 
pattern of maladjustment in the group of slow readers. The slow 
reader had many conflicting feelings for his parents . He had feeding 
problems. His siblings represented a threat to him. His score on the 
"Haggerty-Olson-Wiclona.n Behavior Rating Schedule (B) 11 indicated prob-
lem tendencies . Parents appeared to receive little pleasure from their 
children . Parents did not express positive feelings toward their 
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children. Only one child in the group was breast fed more than three 
1 
months. The predominant theme of this group was insecurity. 
Beck's interpretation of the unconscious motives of the group of 
2 
slow readers was as follows 
All of these difficulties, centering around the ingestion 
of foods, are ways in which children show their hostility to-
wards their mother for not giving them the amount of love and 
affection so very necessary for their security and adjustment 
in various phases of the developnentaJ. process. 
The relationship between the resentment of the incorporation of food as 
it is associated with love and with reading problems can be appreciated 
if reading is acknowledged as a form of channelized oral incorporative 
behavior. 
The reading age of the group of faster readers was at least 15 
years, 6 months; the chronological age of this group was 11 years . 
This group had problems, rut their reactions to them were not as in-
effective as those of the slower readers. The predominant theme of 
3 
this group was tension and inability to relax. This group, no doubt, 
had so much mental energy which was not being utilized that the excess 
of energy caused them to become restless. Perhaps if a sufficient 
number of outlets were provided for them, their mental energy might 
have been redirected. The sublimation of this energy might have al-
lowed them to seek pleasure in relaxation . 
The intermediate group was the happiest. Of the 19 cases, only 
1. Harriet K. Beck, Relationship of Emotional Factors in Early Childhood 
to Subseguent Growth of Achievement in Reading, University of Michigan, 
Unpublished Ph. D. Thesis, 1950, pp. 85-88. 
2 . ~. , P • 88 . 
3. Ibid. , pp. 95-96. 
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three were classified as unhappy. This group was more positive than 
the other groups . Seventeen of the group were good eaters . Eleven 
had been breast fed. The parents showed the children that they en-
1 
joyed them. The parents were compatible . 
All three groups had feelings of insecurity, but the reactions 
of the poor readers to their insecurity were inadequate. Children 
coming f'rom happy, compatible, and loving parents were happy and had 
greater skill in reading than children who did not. 
SUMt-iARY 
In summary, Bennett found the retarded readers in his study to be 
insecure in school and in their social relations . Gann fo'Wld the inner 
personality forces of retarded readers to be functioning less harmon-
iously than the inner forces of the better readers. Robinson believes 
there are many elements of personality which may cause or contribute 
to a reading disability; home problems and emotional maladjustments 
were found in more t han bal.f of the cases in her study. Missildine 
found the personality of parents to be influential in the reading 
disabilities of the children he studied. Beck fotmd that the poor 
readers were not as accepted by their parents a s the good readers. 
She also found that the reactions of the poor readers were much more 
i neffective t han the reactions of the good readers to their problems. 
Case Studies 
Case study material provides much information which group studies 
cannot supply. Case studies are limited in their predictive value, 
1. Harriet K. Beck, Ibid., pp. 97-99 · 
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although with a sufficient number of cases, prognosis is possible. 
Case studies show that there may be a common etiology in cases of read-
ing difficulties . Host therapists are too limited in time and/ or 
experience to probe deeply enough into the Unconscious system of the 
mind to ascertain the etiology of reading difficulties. 
1 
Baker and Leland reported on six cases who could not read at all . 
The mother of the first case had died. The child was cared for by a 
step-father and an aunt. He was not scolded or punished severely. The 
child was young enough to regard the death of his mother as a form of 
rejection . The second case was characterized by an overprotecting 
mother and a passive father . Sibling rivalry was also present. Al-
though the authors did not investigate the child's competition with his 
father for the mother's love, the writer believes it should be regarded 
as a potent factor . The third case was characterized by a dominating 
father and an overprotecting mother. The fourth case was characterized 
by defective vision, possible sibling rivalry, and a protecting mother. 
The fifth case was greatly influenced by a sibling rivalry and by 
standards which the child could not achieve. The attitude of the par-
ents in the sixth case was "he 111 just have to fail . 11 Affect hunger 
is present in most of the cases presented. 
The cases to follow exemplify certain themes in the relationship 
of parents to their children. 
Overt Rejection 
1 . Harry J . Baker and Bernice Leland, In Behalf of Non-Readers, Bloom-
ington, Illinois: Public School Publishing Company, 1934, pp. 12-37. 
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1 
Blanchard presents the case of an eleven year old boy who was 
referred to a clinic because he could not read. \-Tithdrawal from many 
situations and an early and difficult weaning were reported. His mother 
was operated on when he was five years old. ?-larked difficulties in 
reading in grade two were recorded. He would usually read smoothly, 
but when he made errors in reading, he would begin to tell a story. 
Am.bi valent feelings of love and hate toward his parent and fear 
of rejection b,y his parents were expressed in the transference relation-
ship with the analyst. In grade two his teacher went to the hospital . 
He thought she had died. The memory of the death wishes associated 
with his mother's operation was repressed. The teacher's illness 
sti.mula ted the earlier emotional conflict with his mother's illness. 
The energy which would ordinarily be used to learn to read was used in 
maintaining the repression of the threatening nightmares. 
2 
Robinson cites the case of an eight year old retarded reader 
whose parents were dissatisfied with everything he did. He enjoyed 
failure because it was a means of getting attention f'rom his mother. 
He could also wound her easily b,y failing. 
Perfection 
Kunst and Emmy cite the case of a ten year old boy who was having 
.3 
difficulties. Both parents demanded strict adherence to the rules of 
1. Phyllis Blanchard, "Reading Disabilities in relation to Difficulties 
of personality and Emotional Developnent," Mental Hygiene, 20:.394-396. 
2 . Helen M. Robinson, op . cit., pp. 168-169 . 
.3 . Mary Kunst and Sylvester :Emmy, 11Psychodynamic Aspects of the Reading 
Problem, 11 American Journal of Orthopsychiatry, 13:72-7,3 . 
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the home. The child frequently- asked~ "Why did you buy me i.f you think ~ 
I am a bad boy?" He was frightened at being alone. He refused to learn 
to spell or read when he entered school. 
vlhen his mother was carrying a potential rival, her condition 
evoked a reaction of extreme jealousy. He had to inhibit his curiosity 
because of his mother's forbidding attitude and because unconscious 
denial of the existence of the rival would circumvent the threatened 
loss of love. His reading disability arose from the inhibition of 
curiosity. 
1 
Robinson presents the case of a retarded reader whose mother had 
standards of perfection so high that the child could never attain them. 
A social worker tried to explain to the mother that her high standards 
created feelings of guilt and were related to the slow progress in 
1 reading. The mother refused to accept this explanation. 
2 
She cites the case of another retarded reader whose father forced 
her to read certain materials because they were the interests of ladies. 
The child hated them. 
The Oedipus Situation 
3 
Kunst and Emmy present the case of a six year old boy who manifes-
ted antisocial behavior. His parents had constantly quarrelled. They 
finally separated. The mother turned to the little boy for comfort and 
emotional support . She became angry when he would make approaches upon 
her body, even though her own behavior stimulated genital activity. 
l. Helen M. Robinson, op. cit., pp. 166-168. 
2. ~., pp. 169-171. 
3. l.f.a.ry Kunst and Sylvester Emmy, op.cit., pp.70-72. 
-· --
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His explanation of his inability to read was, 11! can't read because my 
mother's face is between me and the page." 
Sibling Ri val.ry 
The competition one child feels with another is usually the result 
of the inadequate handling of the sibling situation by the parents. 
1 
Robinson cites the case of a 12 year old retarded reader. His 
negative feelings toward his brother were understood when his mother's 
attitude was presented. His mother identifed the older boy with herself 
and made it clear that she thought the younger son would be 11 as dumb 
as his father.u 
2 
Blanchard presents the case of a 9 year old boy who could not learn 
to read. He wanted to be a good boy, to love people, and never to hurt 
anyone. His mother cared for his dead brother more than she cared for 
him. His first experience with reading was a story of people getting 
ld.lled. He had not liked his brother, who was a good reader. By learn-
ing to read he would be taking his brother • s place with his mother. 
He could not do this because of his feelings of guilt over his repressed 
resentment toward his brother and his repressed hostility to his mother. 
Guilt from his sadistic phantasies toward his brother sapped his energy 
and he could not learn to read. 
In the author's opinion, a child's motivation to learn to read 
depends largely on the amount, nature, and ge~S:J of parental love. 
1 . Helen M. Robinson, op.cit., pp. 190-191. 
2. Phyllis man chard, op. cit. , pp. 405-4o6. 
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in accepting in themselves and in others 
the fact thiit 'ttley :wa;y ..... . . -stile feelings to their children. Recog-
nition of this fact threatens their conception of the good person. They 
unconsciously assume the same attitudes toward their children that they 
assumed toward their parents. 
Many of the studies tend to show that the chi.ld with a reading 
disability turns repressed aggression inward. In many cases children 
with reading disabilities remove their feelings of guilt by suffering 
the pains of failure to learn to read. 
Parent-Child Relationships 
Etiology 
The presentation of the mechanisms underlying certain parental 
attitudes and motivating certain types of parental behavior may lead to 
a greater understanding of the psychodynamics of the case studies pre-
sented in the previous section. 
A few causal factors in the dynamics of parent-child relationships 
are known. Symonds lists seven factors which he believes influence the 
development of a child's personality. 
1. A parent may transfer to the child feelings which be held 
toward his own parent. These feelings may be either of love or 
of resentment. 
2. A parent may reject a child by using the defense mechanism 
of projection. He projects those sentiments which his parents felt 
toward him upon his own child. The child may become a scapegoat 
for his parent's guilt feelings. The child may become an accepted 
child if feelings of love are projected upon him by his parents. 
Three manifestations of the mechanism of projection are given below. 
a. The parent projects his own ambitions upon the child. 
b. The parent projects fear for his own inadequacy in certain 
situations upon the child. Overprotection is the form this 
type of projection usually takes. 
c. The parent projects his superego, or his highly moral 
self, rather than his ego, or his real self upon the child. 
3. A parent may compensate for failure or l ack of love by 
transferring his ambitions and love to his child. 
4. A parent's ambitions for his child may be incongruous with 
the child's needs or abilities. 
5. A parent may adopt the role of a child and force his child 
to adopt the role of parent in their interpersonal relations. 
6. Parents may subni t to aggressive grandparents. The child 
identifies with a subnissive parent. If the parents fight back, 
1 
feelings of ambivalence result in the child. 
7. The degree of responsibility which a parent takes in the 
family situation is influential in the formation of behavioral 
tendencies in the child. 
The child of dominant parents is docile, conforming, 
somewhat insecure personally, non-aggressive. These are 
the surface manifestations of their personalities. But 
these children are much repressed, and they have strong 
aggressive and compulsive trends underneath. Children 
L P.M. Symonds, The Psychology of Parent-Child Relationships, New 
York: D. Appleton-Century Co., 1939, pp. 163-170. 
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of submissive parents are rebellious, authority-resisting, 
aggressive . vlhen they become parents they suffer from a 
lack of superego or compulsive trends . (1) 
Parental Acceptance 
One of the two main attitudes parents assume in their relationship 
with their children is that of acceptance of the whole child. 
Symonds lists what he believes are the characteristics of an ac-
cepting parent . A good parent is sincere . He uses common sense. He 
identifies himself with his children . He senses their thoughts and 
feelings. He accepts the whole child rather than certain aspects of 
his personality. He loves and gives affection to his child . Independ-
ent behavior on the part of the child does not represent a threat to 
the parent . The parent is consistent in disciplinary procedures. He 
provides a certain amount of frustration from which the child learns 
mature patterns of behavior. He makes provision for social contacts 
outside the home. He believes the child is good and capable of self-
2 
realization. 
Children react to and interact with the stimulation parents provide. 
Accepting parents provide warmth in their stimulation of children's 
behavior . Freud and Symonds describe what they believe are the child's 
3 
responses to accepting parents . Freud says, 
I have found that those persons who consider them-
selves preferred by their mothers manifest in life that 
1. P .M. Symonds, .IE4., p . 169. 
2 . P.M. Symonds, The Dynamics of Parent-Child Relationships, pp.ll0-123. 
3 . Sigmund Freud, The Interpretation of Dreams, London: George Allen and 
Unwin Ltd., 1913, 1937, P• 375. 
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confidence in themselves, and that unshakable optimism, 
which often seem heroic, and not infrequently compel ac-
tual success. 
1 
Symonds believes the accepted child manifests effective behavior 
patterns. The secure child is socialized, friendly, enthusiastic, in-
terested, self confident, stable emotionally, and evaluates himself 
realistically. 
Some of the concepts learned from the study of parental acceptance 
2 
were translated to the field of reading b.1 Potter. Potter proposes 
duties for parents useful in the formation of the reading behavior of 
the personality. He believes the parent should provide good physical 
equipnent for reading. Parente should provide stimulation for reading 
at all grade levels through their genuine interest in their child's 
reading behavior. They should see the relationship between mental health 
and reading achievement because what happens in the home is likely to be 
instrumental in their child's emotional development. 
Parental acceptance is the attitude of love of the whole child. 
The respect of the dignity of the child and acceptance of the child as 
he really is, creates a feeling of security, of being wanted, in the child . 
Parental Rejection 
Rejection is the other major for.n of parental attitude. Rejection 
of the child bas three forms: overt rejection, perfectionism, and over-
protection. This section presents the forms of parental rejection, 
examples of rejecting behavior in parents, and the responses of the child 
to parental rejection. 
1. P .M. Symonds, op. cit . , pp. 125-126. 
2 . W .N . Potter, nRole of Parent in Relation to Pupil's Reading Progress," 
California J__ourpal. of Klementary Education, 18:1.35-1~4 :!...4·~=="--
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Symonds sets forth criteria for determining the presence of par-
1 
, ental rejection of children . 
1. A parent neglects the child b.y not gratifying the need of sec-
uri ty in the child. 
2. '!he parent is separated from the child. 
3. The parent denies the child basic pleasures and needs by dis-
continuing breast feeding too early and too abruptly and by refusing to 
give the child advantages and privileges necessary for growth. 
4. The parent punishes and mistreats the child by spanking and by 
reporting the child to authorities. 
5. The parent uses threats to force the child to respect authority. 
Threats stimulate phantasy thinking and are much more detrimental to 
the child than physical punishment. 
6. The parent bmn1Jiates the child. Humiliation can be explicit 
or implicit. Parental behavior aimed at hurting the pride of the child 
is explicit humiliation. Singing the praises of other children or sib-
lings in the presence of the child is impllci t humiliation. 
2 
In an earlier study, Fitz-Simons considered the following actions 
as behavioral manifestations of parental rejection: 
1. Parent sees mostly shortcomings 
2. Parent uses severe punishment 
3. Parent deserts child 
1. P.M. Symonds, op.cit., pp. 15-22 . 
2. M.J . Fitz-Simons, Some Parent-Child Relationships as Sho'Wll in Clinical 
Case Studies, N.Y.: Teachers College Columbia University, Contributions 
to Education, No . 643, 1935. 
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\. 
4. Parent evicts child 
5. Parent turns child over to an authority 
6. Parent puts child in an institution, reform or boarding school 
7. Parent does not provide financial support 
8 . Parent criticizes the child 
9. Parent deliberately frightens the child 
10. Parent threatens the child 
ll. Parent pays little or no attention to the child 
12. Parent spanks the child 
13. Parent does not provide advantages 
14. Parent does not spend time with the child 
15. Parent neglects the child 
16. Parent compares the child unfavorably 
17. Parent demands adherence to standards unsuitable to the child 
A further explanation of the dynamics of parental rejection is 
1 
contriruted by _. Flugel, a noted psychoanalyst . He believes 
Parents who are too severe , too expressive, or even too 
careful, as regards the upbringing of their children, will often 
bring about a state of revolt against their own authority, in which 
all that may be good and wise in that authority is deliberately 
neglected or condemned since the children have grown to look upon 
their parents as tyrants and taskmasters rather than as helpers 
and protectors . A stern or bullying father, a nagging or over-
anxious mother, will tlms frequently produce a rebellious son or 
daughter who will respect neither the advice nor commands of the 
parents themselves nor those of their mental substitutes in later 
life. 
2 
In his study of 31 accepted and 31 rejected children, Symonds found 
1. J.D. Flugel, 1'he Psychoanalytic Stu<iy of the Family, London: Hogarth 
Press, The International Psychoanalytical Library, No. 3, 1921, p . 4£; . 
2 . P.M. Symonds, The Psychology of Parent-Child, pp. 75-80 . 
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a pattern of behavior specific to each group. The study showed that the 
accepted group manifested traits which were significantly different 
from the rejected group. These traits were courtesy, attention, emo-
tional stability, cooperation, and happiness. The rejected group 
mani!'ested traits which were significantly different from the accepted 
group. These traits were emotional instability, inattention, antagonism, 
indifference toward school, and irritability. 
For.ms of Rejection 
Rejecting behavior can take the fonn of open resentment for the 
child, perfectionism, or compensatory overprotection. A parent exemp-
lif'ying the second category might say, "I cannot like him as he is, but 
I might love him if he did thus and so. " A parent exemplifying the 
third category might say, "I do not understand how anyone could think 
that I do not love my child. I sacrifice every minute to his welfare . 
I deny myself pleasure because I must devote myself to him. Doesn't 
1 
this prove that I like him?". 
Levy uses the tenn "affect hunger" to describe the first type of 
parental rejection. The children starve from a lack of mother affec-
2 
tion. The psychodynamics of emotional privation are presented below. 
1. A group of activities representing responses to a primary 
need. They are manifested in various manoeuvres to hold closely 
to a person, to win demonstrations of affection, to plead for love, 
to utilize pathetic appeals and states of helplessness, in order 
1. Leo Kanner, Child Psychiatry, Springfield, Ill., Charles Thomas, 1935, 
1948, p. 119 ff. 
2. David Levy, 11Primary Affect Hunger," American Journal of Orthopsy-
chiatry, 6:643-652. 
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to stimulate a love response from a mother-person. The kissing-
bug reaction represents an avidity for physical affection ••• and 
belongs in this category of responses. So also a number of the 
whiners and pleaders ••• for attention, for closeness and for 
guarantees that the maternal sustenance will never be withdrawn. 
Out of this group ••• are derived the mechanism of constant begging 
for gifts, also of making overwhelming demands from a friendship 
later in life, to insure against any possible break in the 
relationship. 
2. A group of activities that represent hostile acts designed 
to punish the one who denies the love and to prevent the possib-
ili ty of its wi thdra'W'al . The mother who has denied or withheld 
stimulates a hostile rejoinder in the form of wishes for her 
death, various sadistic fantasies, even threats of suicide if she 
will not respond. The conscious level of these performances 
varies, but they may be overtly expressed. The temper tantrums, 
possibly also the enuresis, may be manifestations in t he group, 
as may all types of bad (anti-social) behavior. 
3. A group of symptoms that are based on the child's fear 
of the hostile impulses . These repre11ent the source of the 
emotional conflicts and neurotic characteristics of t he ori-
ginal state of privation. Fear of death is a manifestation. 
In fact, from every hostile move there is a retaliatory fear. 
There are a nwnber of interesting derivatives from this state 
that have to do with the feeling of being deprived and its con-
sequences . These have to do with various forms of self-pity, 
the creation of helpless states (infantilism), and even depression. 
1 
In describing the second category, Kanner believes 
many rejecting parents would be profoundly upset if they realized 
they had the feelings which are condemned by everyone. They need 
some face-saving reason for the rejection outside their own emo-
tional state. They must persuade themselves, their friends, and 
the child that the reason for their disapproval lies somewhere 
within the child himself •••• 
Parental perfectionism with its concomitant coerciveness 
creates in the child a sense of dissatisfaction with himself •••• 
The coerced child of perfectionistic parents often come to 
look for the reasons of parental disapproval within himself and 
faces life with perpetually gull ty insecurity. 
Kanner describes the third category in these words, "Overprotective 
1 . Leo Kanner, op.cit., pp.l27-128. 
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pampering is an end in itself. It keeps guilt over the rejection dor-
mant by the ••• reassurance gained from ••• agitation supposedly on behalf 
1 
of the child. " 
\Tolberg believes that parental rejection bas a great effect on the 
2 
formation of personality. 
B,y interfering with fundamental needs and strivings it 
generates tension, rage, and anxiety, that flood the i.Im:nature 
ego and jeopardize normal security feelings. Rejection under-
mines the self esteem of the child and handicaps him in the 
expression of basic impulses and demands . Compulsive dependency, 
power strivings, and detachment are among the most common drives 
and dynamically serve a protective purpose • • • • 
The rejected child may never develop a repressive system 
capable of inhibiting immediate pleasure promptings. 
SUMMARY 
Parental rejection is the attitude of not accepting the child as he 
really is. The child reacts to the lack of warmth of the parents. Re-
j ected children are insecure and manifest anti- social behavior. They 
may also become poor readers . 
Parental Overprotection 
The amount and intensity of mother love is difficult to measure. 
There may be a biological basis for an excess of mother love. An excess 
of mother love may be a compensation for repressed hostile feelings for 
the child. Levy believes that mothers 'Who consistently overprotect 
their children do not resent their children as much as parents 'Who are 
3 
inconsistent in their overprotection of their children. The feeling 
1. Leo Kanner, Ibid. , p . 129. 
2. L.R. Wolberg, 11Tbe Character Structure of the Rejected Child, n 
Nervous Child, 3 :87-88. 
3 . David 11. Levy, Maternal Overprotection , New York: Columbia University 
Press, 1943, p. 18. 
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a parent has toward a child, whether it is biologically or culturally 
determined, influences personality development much more than the par-
ent' s overt behavior. 
Excessive mother care of children, maternal overprotection, is 
characterized by being near the child too often, by treating the child 
like someone younger than he really is, by not allowing the child to 
1 
act independently, and by ser-.1l:£:3.yfollowing the child's commands. 
Overprotected children identify with adults much more readily 
than with children. They incorporate into their personal pattern of 
2 
tendencies adult language habits. Levy has shomt that overprotected 
children manifest a greater manipulation of speech and a greater camp-
rehension of reading matter than other children of equal intelligence. 
This writer believes that the manipulation of language occurs only in 
cases of overprotection in which the mother or mother surrogate has 
facility in language. If the mother does not have facility in language, 
the overprotected child, through his identification with her, will 
develop poor language habits. 
3 
Levy conducted a study to determine the beginning of maternal 
overprotection and its effects on the children. One of t he areas of 
maternal overprotection he explored was the "prevention of social 
maturity." Investigation of his thesis led to the comparison of the 
reading achievement of 26 cases of overprotected children with 14 cases 
of rejected children and a check group of 369 referrals for various types 
1. David M. Levy, ~., P• 38. 
2. ~., P• 77. 
3. ~., P• 94. 
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I 
I 
of behavior problems to the Institute of Child Guidance (New York City) , 
and a special group of 150 child actors. He found 96% of the overprotec-
ted group to be reading at or beyond the reading achievement level for 
the grade. 71% of the rejected group were reading at or beyond the 
reading achievement level for the grade . 76% of the check group were 
reading at or beyond the reading achievement level for the grade . 88% 
of the child actors were reading at or beyond the reading achievement 
level for the grade . The number of overprotected cases was too few and 
the percent of good readers in the control groups too high to say there 
is a one to one relationship between maternal overprotection and read-
ing achievement . There appears to be a tendency among those children 
in his study who were loved, even though excessively, to be good readers . 
Most of the fathers of the overprotected children in Levy's study 
were passive, subnissive individuals. The boys had conflicts over 
their identification with males. The children had two parents although 
biologically masculine and feminine, psychologically they both dis-
played feminine characteristics . 
SO'Mt-fARY 
Overprotection is the p1rental attitude of over-loving the child. 
Overprotective behavior is frequently motivated by repressed hostility 
for the child. Overprotective behavior prevents independent behavior 
in the child. Overprotected children are usually immature. 
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Kanner summarizes the principal types of parental attitudes. His 
summary is given in the table below. 
1 
TABLE I 
PRINCIPAL TYPES OF PARENTAL ATTITUDES 
ATTITUDE 
Acceptance 
and 
affection 
Overt rejec-
tion 
Perfectionism 
CHARACTERISTIC 
VERB!LIZATION 
It's the child 
that makes the 
home interesting 
I hate him. I 
won't bother with 
him. 
I do not want him 
as he is; I must 
make him over 
Overprotection Of course I like 
him; see how I sac-
rifice myself for 
him. 
1. Leo Kanner, op.cit., p. 131. 
HANDLING OF 
THE CHILD 
Fondling; play; 
patience 
Neglect; harsh-
ness; avoidance 
of contact; se-
vere punishment 
Disapproval; 
fault finding; 
coercion 
REACTION OF 
THE CHILD 
Security; normal 
personality 
developnent 
Aggressiveness; 
delinquency; 
sballowness of 
affect 
Frustration; lack 
of self-confidence; 
obsessiveness 
Spoiling; nag- Delay in maturation 
ging; overindul- and emancipation; 
gence or hover- protracted depend-
ing domination ence on mother; 
"spoiled" child 
behavior 
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Psychoanalytical Contributions 
The psychodynamics of parental attitudes and their influence upon 
reading retardation cannot be fully appreciated without t he psychoan-
a:lytical explanations of the inner personality strivings and of the sig-
nificance of early psychic experiences. This section explains according 
to psychoanalytic theory some of the earlier childhood experiences with 
parents which are influential in the growth and developnent of the 
personality of the child. 
The ejection of the Child from the womb necessitates adjustment to 
a new type of environment. The child first learns to breath for himself. 
The first few days of life are predominantly used to adjust to the new 
type of environment. Thereafter, and for the first year of life, the 
mouth seems to be the dominant organ in the child 1 s behavior. This 
stage is called the Oral stage of psychosexual dev1t. In the second 
year, as the sphincter muscles maturate, the anus seems to be the 
organ of most significance to the child. At first he receives pleasure 
from holding back intestinal content, then he receives pleasure from 
expelling faeces. This period is called the Anal stage of psychosexual 
developnent. From the third to the fifth years, the child interests 
himself in his geni tale. He finds a new source of pleasure from t he 
functions of the genitals. This period is called the Genital stage of 
psychosexual development. At the end of the Genital period, the behavior 
patterns which will be manifested by the personality in later life 
are set. 
There are specific early experiences which influence and condition 
the developnent of the child's personality. These are 1. The prenatal 
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1,1 existence and the birth trauma: Freud stressed the phy-sical and psychic 
I,! helplessness of the neonate as he leaves the security of the intrau-
I! 
II 
terine environment. This is the first rejection which the child ex-
periences. 2. The nursing pleasure and the weaning trauma: Freud be-
lieved the nursing situation is to the child very much like the security 
of the intrauterine environment. Weaning is the next universal rejec-
tion experienced by the child. The child feels it is a punishment for 
his previous sadistic wishes toward the breast. 3 . Defecation pleasures 
and sphincter training trauma: the passing of faeces is believed to 
be pleasant both because there is erotic stimulation and because there 
is a pleasurable relief 'While passing and after passing faeces. It is 
at this stage of developnent that the child first becomes curious over 
II 
II 
the wonderful and pleasurable things his body can produce. Toilet II 
training is the next pa.in1'ul source of rejection for the child. 4. Sex-
ual curiosity trauma: a. Genital stimulation and prohibitions: the 
child's main source of pleasure is the penis (or eli toris in girls). 
Interference with normal manipulatory activities of the child and the 
child's concept of intercourse with the parents, accompanied by the 
hopes, hostility, and conflicts combine to make this period the begin-
ning of a nuclear neurotic trend. b. The discovery of anatomical sex 
differences brings about in the child's mind questions of the loss or 
the retention of the penis as punishment or reward for lack of or hand-
ling of the genitals. c. Various degrees of parental rejection for I! 
II 
sexual (genital) curiosity: the child is narcistic and consequently 
loves his body, its organs and their f\mctions. Inhibition of curiosity 
--
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1 
can retard or fixate intellectual growth. 
Psychoanalysts understand the problems of later life when they 
uncover the early psychic experiences of the patient. The remainder 
of this section is devoted to the translation of early psychic experi-
ences to the reading disability syndrome. 
Reading is a method of orally incorporating another person's words. 
Strachey believes that reading disability is a result of incompletely 
repressed oral sadistic tendencies. 
Reading represents a sublimation of oral tendencies, especially 
those of sadistic and destructive nature. Hence skill in reading 
breaks down when these oral drives are unstably or incompletely 
repressed and sublimated. Reading threatens to bring about re-
lease of too many unsublimated sadistic and destructive oral im-
pulses instead of providing a sublimated outlet for them. (2) 
A cas.e study of a reader who had a fear of learning is presented 
3 
to illustrate the dynamics of the early psychic experiences. Klein 
cites the case of Erna, an obsessive-compulsive girl who dreamed she 
was making attacks on her mother's body. She tried to remove her 
father's penis and her mother's faeces and children from her mother's 
body in the dream. The sight of her parents practising sexual inter-
course precipi ta.ted the dream. She had previously expressed the fear 
that a woman would rob her of her insides. (This fear is similar to 
the castration fear in boys.) 
1. William Healy, Augusta F. Bronner, Anna Mae Bowers, The Structure and 
Meaning of PsychQanalysis, N.Y.: A.li'red A. Knopf, 1931, pp. 172-179. 
2. John Strachey, "Some Unconscious Factors in Reading," International 
Jgurnal of Psycho-Analysis, 11:322-331. 
3. Melanie Klein, The Psycho-Analysis of Children, London: The Hogarth 
Press and The Institute of Psycho-Analysis, 1950, pp. 92-93. 
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There is a connection between the early anxiety-situation 
of Erna' s and her extraordinary inhibition in learning. Only the 
analysis of the deepest layers of her sadism and her earliest 
Oedipus situation brought about any change in that inhibition. 
Her strongly developed epistemophilic instinct was so closely 
linked up with her intense sadism that the defense against the 
latter led to a complete inhibition of a number of activities •••• 
Reading ••• in consequence of the symbolical equation of her mother's 
body with books, had come to mean a violent removal of substances, 
children, from the inside of her mother. 
This fertile explanation of the symbolic meaning reading had for 
one non-reader opens a wide area for further exploration of the causes 
of reading problems. 
Blanchard has psychoanalysed a few children with reading dis-
abilities. From her research in the area of reading disabilities, she 
concluded that there is a common etiology in cases of reading disability. 
Difficulty in handling aggression, with excessive guilt and anxiety 
over destructive impulses and fantasies, oral in form, is specific to 
most cases of reading disability. The neurotic syndrome, reading dis-
ability, according to Blanchard, arises from the attempt to solve ambi-
valent guilt feelings. It is a disguised expression for repressed in-
stincts, rut at the same time, it removes the anxiety and guilt about 
these instincts through punishment, either from the self or from others. 
A need to solve an ambivalent guilt conflict may result from a 
(male} child's difficulty in identifying himself with masculine actions 
and attitudes, mixed with an excessive anxiety over the accompanying 
aggressive, hostile, and sadistic feelings. In many cases, signs of 
emotional conflict can be seen in the overt behavior; whereas in others, 
1. Phyllis Blanchard, "Psychoanalytic Contrib.ltions to the Problem of 
Reading Disabilities," The Psychoanalytic Study of the Child Volume II, 
N.Y.: International Universities Press, 1946, p. 168. 
1 
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signs can be found only in the educational disability or in the over-
indulgence in phantasy. Children learn because t hey wish to please 
someone they love as well as to receive approval from the loved one. 
This attitude is transferred to the teacher from the parent. If the 
child has a negative attitude tow.rd his parents, there will be a simi-
lar attitude tow.rd his teacher. 
1 
man chard ci tea the case of an illegitimate boy with a functional 
neurosis, the symptoms of which were wetting and soiling. After many 
people riduculed him, he became aggressive, with a tendency to over-
indulge in phantasy. He refused to learn to read. He was now ridiculed 
for his backwardness. This created a situation in which he retaliated 
for his guilt over his repressed anal sadistic phantasies by not learn-
ing to read and in which he received the punishment llhich he f elt he 
deserved for his over-indulgence in anal sadistic phantasies. After 
many months of therapy, the cause of the symptoms was diagnosed as 
hatred for a mother who neglected and rejected him in f avor of a sister. 
His hatred for his mother was transferred to the mother surrogate, the 
teacher. The boy, hating the teacher, could not learn to read. 
2 
manchard concludes that e o; 
The psychoanalytic concept of the neurotic s,ymptom regards 
it as a compromise between wishes to gratify an impulse and the 
need to refuse gratification or even to deny that such an impulse 
exists. Errors in reading afford symbolic gratification or exp-
ression of a repressing impulse while concealing it and not ad-
mitting the existence. 
1. Phyllis manchard, "Emotional Factors in a Disability for Reading," 
Readings in Mental Hygiene, N.Y. Henry Holt, 1936, p . 300. 
2. Phyllis manchard, 11Psychoanalytic Contributions" p. 172. 
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1 
Kunst and Emmy have investigated some of the forces that create 
reading problems . They believe that 
If the earlier functions of intake and elimination and 
retention have encountered unhealthy vicissitudes, or if the exp-
loratory fUnction itsel£ has been traumatized, then curiosity as 
an aggressive self-assertion, becomes connected with anxiety 
toward the persons who exercise control and, at the same time, 
are those on 'Whom the child depends (for love). The most mas-
sive and simplest reaction of this order is seen in the total 
disinclination to read. The anxiety-creating functions is comp-
letely inhibited •••• Books are treated as phobic objects. 
More complex defensive phenomena appear where the dangerous 
function has not been entirely surrendered. Alterations in nor-
mal speed and rhythm of reading may be compared with the behav-
ior o£ some children when trying to deal with the dark. The 
reader may attempt to ease the anxiety by hesitating and pausing . 
The attained position is clung to and the move to the next posi-
tion is postponed. Or there may be an attempt to take the danger-
ous position by storm • • •• This is characterized by hectic rushing 
through a reading assignment. 
Reading, then, is the acquisition o£ knowledge through observation. 
I£ a child is severely inhibited in his peeping activities, all know-
ledge acquired visually comes under the careful scrutiny and the censure 
2 
of the p1rent or the superego, the authoritarian agent of the mind. 
The problem is not the inability to read but it is rather the fear to 
utilize aggressively the vision to learn new things. Words and letters 
may symbolize anal sadistic phantasies. 
SUMMARY 
Group studies of the relationship of symptoms of emotional maladjast-
ment to reading problems tended to show a relationship does exist, al-
though the instruments used in the studies do not always seem to yiel d 
1 . Mary Kunst and Sylvester Emmy, op.cit., p. 69. 
2. 0 . Spurgeon English and Gerald H.J . Pearson, Common Neuroses of 
Children and Adulta, N. Y.: w.w. Norton and Co . , 1937, p. 162. 
II 
-32-
reliable results. Some studies have uncovered the causes of the sym-
ptoms of emotional maladjustment. The psychodynamics of reading prob-
lems was found to be intricately interwoven in the behavior patterns 
of parents. 
The causative factors of a parent-child relationship seem to be 
unconscious reactions to the behavior of one 1 s parents. .An accepting 
parental attitude tends to create a secure child. A rejecting parental 
attitude tends to create a child who is insecure, who manifests anti-
social behavior, who has guilt feelings over achievement, and who is 
immature emotionally. Case studies have illustrated the effects of 
parental rejection in reading problems. 
Some psychoanalytical contri l::utions to the study of reading prob-
lems have been presented. Reading problems tend to originate from in-
adequately sublima.ted oral tendencies. The influence of the .Anal and 
Genital periods upon reading problems has also been presented. Case 
studies of 2 non-readers, a boy and a girl, who were psychoanalysed 
have been presented to illustrate the symbolic meaning reading had for 
these children. Inability to identif'y with members of one's own sex 
seemed to be present in both cases. Difficulty in handling masculine 
aggressive tendencies tends to be present in the reading disability of 
the male. 
It may be concluded that the dynamics of reading problems can of'ten 
be appreciated only when the early psychic experiences are uncovered 
and related. 
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CHAPTER III 
DESCRIPTION OF DATA 
School 
The survey to find the relationship between parental acceptance 
and rejection and skill in reading was conducted at a private prepara-
1 
tory school. It offers courses to high school pupils of all grades. 
Some pupils take the four year high school course, but many of the 
others go to the school to acquire credits they lack for admission 
to college. 
Subjects 
The age range of the pupils in the study was 15-35. Most of the 
pupils were between 16 and 21 years of age . 
Many of the pupils in the study, upon entrance to the school, 
lacked the necessary reading skills to do high school or college work 
adequately. The school provides facilities for remedial help in read-
ing. Those students whose median scaled score on the Ior~a Silent 
2 
Reading Tests (Advanced Test) fell below the 75th percentile were re-
quired to take the remedial reading course. Students graduate from the 
course when they can demonstrate proficiency in the use of various 
reading skills. 
The subjects were old enough to react to the survey with sophis-
tication. Their reactions to the psychological tests were influenced 
greatly by their experience, vicarious and real, with psychological 
1. The Manter Hall School, 71 Mt. Auburn St. , Cambridge, Mass. 
2. H.A. Greene, A. N. Jorgensen, and V.H. Kelley, 11Iowa Silent Reading 
Tests: Advanced Test, 11 N.Y. : World Book Company, 1943. 
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examinations. Most of them were oriented to psychological tests by 
both the humorous and the true stories about psychologists presented 
in the movies, in plays, on the radio , on television, in books, in 
magazines, and in the newspapers. Many of them had been subjects for 
other psychological examinations. They felt they knew the rationale of 
many of the items in the inventories. 
Despite the directions which stated that all items were to be 
answered in both inventories, many of the items were unanswered. The 
refusal to respond to many of the items can be explained by the fact 
that those items which were unanswered were a source of anxiety for 
the pupils. Through the mechanism of suppression, the pupil could 
inhibit any feeling which the item might evoke. If the item was esp-
ecially threatening to the pupil, and he could not remove the anxiety 
consciously, the defense mechanism of repression, working through the 
Unconscious system of the mind, could eject from conscious awareness, 
without conscious awareness, the anxiety provoking association. 
School Records 
The median standard score of the Iowa Silent Reading Tests: Ad-
vanced Test was taken from the school record. The reading test was 
given to each pupil upon entrance to the school. 
Grouping 
A total of 58 pupils were tested. The 58 pupils were treated as a 
whole group for purposes of determining correlations between reading 
scores and other variables. 
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A second grouping took place for the purpose of comparing the 
difference of means of the very retarded and the very good readers . 
Those readers whose median scaled score on the reading test was below 
the 25th percentile for the grade were classified very retarded. Those 
whose median scaled score on the reading test was above the 75th per-
centile for the grade were classified very good readers. The former 
group contained 20 cases; the latter, 16 cases. 
1 
The Adjustment Inventory (Home Scale) was administered to deter-
mine the pupil's general adjustment to the parent-child situation. 
2 
The Parent-Child Situations Questionnaire was administered to 
determine the pupil's specific reaction to situations and experiences 
with his parents. 
Method 
The Iowa Silent Reading Tests: Advanced Test measures the following 
skills: rate and comprehension of science and social studies materials; 
directed reading; poetry comprehension; vocabulary in the areas of 
social studies, science, mathematics, and English; sentence meaning; 
the selection of the main idea of a paragraph and the recall of mean-
ingful details; and the use of an index and the selection of essential 
wrds in the location of information. Each subtest yields a raw score 
which is converted into a scaled score . The scaled score is converted 
into a grade percentile score. The median scaled score is the fifth 
scaled score in the order of the magnitude of the scores. The median 
1. Hugh M. Bell, "The Adjustment Inventory," Stanford, California: 
Stanford University Press, 1934. 
2. Statements 1-88 were written by Dr. John A. Whitesel, Published by the 
auther, 1951. Statements 89-133 were written by Dr. John V. Gilmore, 
Unpublished. 
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1 
scaled score of the test has a reliability coefficient of f .91S. 
The Home Adjustment scale of the Adjustment Inventory: Student 
Form measures the pupil' s general adjustment to his home surroundings . 
It yields a raw score. A low raw score indicates a good home adjust-
ment . A high raw score indicates a poor home adjustment. The Home 
Adjustment scale of the Adjustment Inventory has a coefficient of re-
2 
liability of / .S9. For a copy of the inventory see Appendix B. 
The Parent-Child Situations Questionnaire measures t h e pupil's 
reactions to his parents in 133 different situations. The pupil re-
cords the sex of the parent which is suggested by each item in the 
inventory. The questionnaire yields a f 1-iother, a - Mother, a f Father, 
and a - Father score. The algebraic difference between the two Mother 
scores and the algebraic difference between the two Father scores were 
found. This yielded one Total Mother score and one Total Father score. 
3 
For a copy of the inventory see Appendix C. 'Whitesel found in his 
study using the Situations Questionnaire that the statistical inter-
action between the variance of the parents and the response types des-
cribing parental attitudes was above the .001 level of significance. 
The present author believed he could find significant data by treat-
ing statistically the items in the questionnaire concerning childhood 
1. Manual of the "Iowa Silent Reading Tests, 11 op. cit. , p . 5 . 
2 . Manual of "The Adjustment Inventory, n op. cit. , p. 3 • 
3 . J obn As bury 'Whitesel, Parental Relationships of Theological Students 
in Reference to Dominance-Subnission, Boston: Unpublished Ph . D. Disserta-
tion, Boston University, 1952. 
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and those concerning seX. He, therefore, considered the 8 items which 
referred back to childhood as the Childhood subtest. There are four 
acceptance situations and four rejection situations. The scoring 
technique was the same as the scoring technique of the total score. The 
items in the Childhood subtest were 
8. My (m-f) often ignored the childish pleasures I wanted 
34. would make me give way to the wishes of other children at times 
when I thought they should not have 
52. was the more inclined toward "Children should be seen and not 
heard" 
55. generally tried to insure a happy childhood for me by guarding 
me from knowing the unpleasant 
66. sometimes would embarrass me by comparing me with other children 
71. seemed tireless in their ability to grant my childhood desires 
73. most often was the one 'Who defended or excused my f aults as 
childish error 
131. encouraged me as a child to play with neighborhood children 
The writer considered twelve items which referred to sex as the 
Sex subtest. The scoring technique was the same as that for the total 
score. Six acceptance and six rejection items comprised this subtest. 
Four of the items chosen for this subtest contain the word ~ in the 
item. They were 
13. My (m-f) gave more direct and helpful answers to questions on sex 
33. was likely to take the first step in educating me about sex 
104. teased me about friendships rl th the opposite sex 
128. severely criticized me as a child for sex curiosity 
Eight of the items were selected because they represented in some 
form another outlet for sexual drives. Healy and Brenner explain 
-38-
Freud's interpretation of sex. 
Sexual ••• means that se.xu.a.l.i ty is to be considered as not 
simply referring to the genitals and the function of propagation; 
it must be regarded as a more comprehensive bodily function hav-
ing pleasure as its goal, and only secondarily coming to serve the 
ends of reproduction •••• (1) 
They explain further that the area of the genitals is not the only 
2 
erotogenic zone: 
Libidinal (sexually energized) sensitizations do not belong 
to the sexual organs alone but become attached in succession to 
various body areas, namely the organs of nutrition (oral), exc-
retion (anal), procreation {genital), and are manifested in lo-
calized excitability which is relieved by appropriate stimulation ••• 
Sublimation of the libidinally sensitized organs is the redirec-
tion or the channelization of the sexual energy into socially acceptable 
activities. According to this theory, speaking is a sublimation of 
oral aggressive drives. Reading is a sublimation of oral sadistic drives. 
Toilet training is a sublimation of anal retentive and anal sadistic 
drives. Achievement in any form of creativity is a sublimation of anal 
and genital drives. The items in the Sex subtest which represent situ-
ations which include sublimation of psychosexual drives are: 
92. My (m-f) praised me for building or creating new things 
93. criticized me for thinking up new ideas 
95.. taught me to read at an early age 
108. always expected too much of me 
1. W. Healy, A.F •• Bronner, and A.M. Bowers, op.cit., p. 4. 
2. Ibid., pp. 4-6. 
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1 
113. My (m-f) advised me on how to spend money 
127. never criticized me when I got dirty 
130. criticized me for talking too much 
132. when I was a child was much concerned over my toilet habits 
The Situations Questionnaire was adapted to the fifth grade reading 
level from the sixth grade reading level by the writer. The length of 
2 
words and phrases ~s changed. The Flesch Reading-Ease Formula was 
used to determine the reading grade level of the inventory. Three 
samples were taken from the inventory. Sentences 1-8 represented one 
sample; sentences 50-57, another; and sentences 100-112 a third. 
1. Sandor Ferenczi, Sex in Psychoanalysis, N.Y.: Basic Books, 1950. 
Ferenczi explains that the child first loses interest in his exc-
reta when the smell becomes disagreeable. He then plays with street 
mud. Street mud is deodorized excreta. Mud becomes objectionable 
because of its filth. He then plays with sand, which is dehydrated 
mud. As the sense of cleanliness grows stronger, he turns to pebbles, 
which are hardened sand. 'When the stones threaten the child' s feeling 
of cleanliness, he wishes something pure. Interest in shining pieces 
of money is the last step in the sublimation of interest in intestinal 
content. 
2. Rudolf Flesch, The Art of Plain Talk, N.Y.: Harper and Brothers, 1946. 
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TABLE II ~ 
READING-EASE SCORES OF THE SITUATIONS QUESTIONNAIRE 
~AHJ:'LJ!; READING-EASE SCORES GRADE LEVELS 
Old New Old New 
!""· 1-8 64.023 86.382 8 5 
~- 50-57 72.323 73.828 6 6 
3. 100-112 87.382 94-316 5 4 
Average 6 5 
The grade six level of reading is written in a fairly easy style. 
Administration of the Tests 
The directions and items of the Adjustment Inventory and the 
Situations Questionnaire were phonographically recorded. Printed copies 
of the Ad.iustment Inventory and mimeographed copies of the Situations 
Questionnaire were distributed to the pupils. The reading skills re-
quired to participate in the survey were the recognition of numbers 
from 1-150; the recognition of the words ~ no, and ~; and the 
recognition of the symbol ? for question mark, M for mother, and F 
for father. The pupils circled the response most applicable to their 
situation. The subject could follow the reading of the text if he so 
desired, but actual reading was neither compulsory nor necessary for 
the comprehension of each item. 
SUMMARY 
Many of the pupils in the study plan to enter college. They were 
1. The formula for finding the Reading-Ease of a selection: 
A. Multiply the average sentence length by 1.015 
B. J.fultiply the number of syllables per 100 words by .846 __ 
Add 
Subtract from 2o6.835 
Readin_g_-Ease 
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II 
taking courses in a college preparatory school to complete the prere-
11 quisites for college work. Many of the subjects lacked the necessary 
reading skills to study effectively. 
Many of the testees did not answer all the items in the inventories. 
The reason for this, according to this writer, is that many items were 
anxiety provoking. The anxiety was relieved through the Conscious 
defense mechanism of suppression and/or t he Unconscious defense mech-
anism of repression. 
The "Iowa Silent Reading Tests: Advanced Test" was used to find an 
indication of reading ability. The "Adjustment Inventory" was given 
to determine a general adaptation to the home environment. The 11Situa-
tions Questionnaire" was administered to determine specific attitude 
toward the parents. 
Reading scores will be correlated with other variables. The means 
of the very retarded and the very good readers will be evaluated for 
the significance of differences. 
To minimize the use of reading skills needed to participate in the 
survey, the Situations Questionnaire was adapted to the 5th grade read-
ing level and all the questions on the Adjustment Inventory and The 
Situations Questionnaire were phonographically recorded. 
CHA.Pl'J!H IV 
ANALYSIS OF D~TA 
A quantitative analysis of the results of the survey of the 
relationship of parental attitudes and reading ability will be presented 
in this chapter. Product- moment correlations of readings scores wi th other 
variables were determined . The ent ire group of 58 boys were used as the 
sample. The Pearson product-moment formula was used to deter mine the 
1. d.. 
correlations. Comparison of means of the very good readers with the 
very retarded readers for all the variables took place. Very good readers 
were those readers whose median s~aled score was above the 75th percentile 
and the very retarded readers were those readers whose med i an scaled 
score was below the 25th percentile on the Iowa Silent Reading Te$5s: 
Advanced Tests. The null hypothesis is the mean of the very retarded 
readers equHls the mean of the very good r eaders. 
1. 
r -~PM - c c 
xy N X y 
'x'Y 
2. 
FisheD t - ~ - J 
The correlation between the two 
variables is equal to the sum of 
the product- moments divided by the 
number of cases minus t he product 
of the t wo corrections. This 
answer i s divided by the product of 
the two standard deviations. 
The difference bewteen the means of 
t wo variables is e~ubl to t he mean 
of variable x minus the mean of vari- 1 
able y . This answer i s divided by 
the s luare root of the sum of the 
squ~es of the standard error of 
the variaules , corrected for small 
samples. 
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HOME ADJUSTNENT 
TABLE III 
Home Adjustment Scores on the Adjustment Inventory 
TYPES OF ADJUS'IMENT 
1-iEAN EXCELLENT GOOD !\VER- ~SAT- ~ UNSATIS-
READERS NO. RANGE SCORE ~GE SFAC- FACTORY 
:CRY I 
No. %_ No $ ~-0· _1,_ No. _!! No. c.t 
Very 20 0-22 6.9 5 25 7 35 2 10 3 15 3 15 !Retarded 
~ery 16 0-16 6.6 2 12.5 5 3;1..7 6 ~7 .5 3 8.8 - -Good 
TABLE IV 
Comparison of Performance of the Two Reading Groups 
for the Home Adjustment Score of the Adjustment Inventory 
At 35 degrees of Chances in 100 READERS NO MEAN VARIANC:E t SCORE Freedom t Score of True Dif-~~i~f68fYsf~r~aance ference 
'fiery 20 
~tarded 
6.9 48.2 
.;..156 /2.03 56 
~ery 16 
~od 
6.6 17.57 
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A comparison of the mean Home scores of the Adjustment Inventory 
of the very retarded and the very good readers was made . The null hypo-
thesis was proved. There was no significant difference between the 
mean scores of both groups . The range of the number of problems of 
the very retarded group is greater than the range of the number of 
problems of the very good readers . More very retarded readers had 
excellent, good, and very unsatisfactory home adjustments than the very 
good readers . The very good readers had more average adjustments 
than the very retarded readers. The very good readers tend to 
have a balance of acceptance and rejection situations in the home 
environment. 
fi~el 
Corrala tion of scores on the Iowa Silent !~eading 
Tests ~ith scores on t he Home Score of the 
Adjustment Inventory 
-46-
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UNIVERSITY OF MINNESOTA. 
A correlation of the Home score of the Adjustment Inventory with 
scores on the Iowa Silent Reading Tests was made. There was a low 
posiviYI correlation between the two variables. The retarded readers 
had as many home problems as the good readers. 
SUl-MARY 
No significant differences were found between the mean number of 
home problems of the very good and the very retarded readers . The very 
retarded readers had a greater range of problems than the very good 
readers. More very retarded readers had Excellent and Very Unsatis-
factory home adjustments than the very good readers. More very good 
readers had average home adjustments than the very retarded readers . 
A low correlation was found between Iowa Silent Reading Scores and the 
Home scale of the Adjustment Inventory. 
Parent-Child Situations Questionnaire 
Total Mother Scores 
The relationship of reading scores with Mother scores was found 
TABLE V 
Total Mother Scores 
READERS NO. RANGE OF SCORES MEAN SCORE DOMINANT P ARll~T MOTHER No . :1_ 
Very 20 -12 to /-52 /-7.1 13 65% Retarded 
Very 16 
-30 to /-35 /5.0 6 38% Good 
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~ERS NO . 
IVery 
!Retarded 
20 
IVery 
Good 
16 
TABLE VI 
Comparison of Performance of the~~ 
Reading Groups for the Total Mother Score 
At 35 degrees of 
MEAN VARIANCE t SCORE Freedom t Score 
Necessary for .05 
Level of Si~ificance 
.J.7.1 169.59 
.;..404 .j.2.03 
.f.5 .0 271.87 
Chances in 100 
of True Dif-
f erence 
65 
for three variables : Total Mother Score, Mother-Sex Score, and Mother-
Childhood Score . The results of the statistical analyses of these 
data will be presented in this section . 
A comparison of the mean Total Mother scores of the very retarded 
readers and the very good readers was made. The null hypothesis was 
proved. There was no significant difference between t he mean scores of 
these groups. The range of the scores sho~ that some very retarded 
readers had many more accepknce situations with Mother than t h e very 
good readers . In 65% of t he very retarded readers group, the mother 
was the dominant parent; whereas in only 38% of t he very good readers 
group was there a close relationship with t he mother . 
correlation bet ween t he Iowa Silent Reading Scor es .v ith the 
Total f.bther Scores .vas mada . _ .. very low and negative correl ation v1as 
f ound between t he t wo variables . 
-48-
Figure 2 
Correlation of Total MOther score with 
Iowa SSlent Reading Tests Scores 
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SilliMARY 
There was no significant difference between the mean Total Mother 
score of the very retarded readers and the very good readers . The very 
retarded readers had more accepting si tuations with Mother than the 
very good readers . 
Childhood-Mother Scores 
A comparison of the mean Mother-Childhood scores of the two reading 
groups was made . The null hypothesi s was proved. There was no signifi-
cant difference between the means of the two groups. A greater percent-
age of very retarded readers had more accepting childhood experiences with 
Mother than very good readers , although the differences were very slight . 
A correlat ion of Childhood-Mother scores and reading scores was I 
made . A very low negative correlat ion was found between the two variables . 
TABLE VII 
Childhood-Mother Score 
ALGEBRAIC DIFFERENCE BETI1EEN 
l.rn:AN ACCEPTANCE AND REJECTION SITUATIONS 
~0 . SCORE REJECTION NO ACCEPTANCE 
DOHINANT % DIFFERENCE % DOMINANT % 
~0 /- .6 5 25 3 15 12 60 
ed 
~6 /-.13 6 36 1 7 9 57 
·-· --
- ·-
1 
!READERS 
Very 
Retarded 
Very 
Good 
TABLE VIII 
Comparison of Performance of the Two 
Reading Groups for the Childbood-l.fother Score 
NO . MEAN 
20 /-0.6 
16 /-0 .1 .. 
At 35 degrees of 
VARIANCE t SCORE Freedom t Score 
2.19 
2 .98 
Necessary for .05 
Level of Sienificance 
J .85 J2.03 
DOSton vnJrers! t y 
ichoo] of Eoue~tlor. 
Li :-·r · ..... , 
- 51-
Chances in 
100 of True 
Difference 
80 
Figure 3 
Correlation of Childhood-MOther scores and 
Scores of the Iowa &ilent Reading Tests 
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SUMl.fARY 
No significant difference was found between the mean Mother-Child-
hood subtest scores of the group of very retarded and very good readers . 
A slightly greater percentage of very retarded readers had accepting 
childhood experiences with the mother than very good readers . A low 
correlation was found between the Mother-Childhood subtest scores and 
scores on the Iowa Silent Reading Tests . 
Sex-Mother Scores 
A comparison of the mean Mother-sex scores of the very retarded 
readers and the very good readers was made . The null hypothesis was 
proved. There was no significant difference between the mean Mother 
responses to the Sex items of both groups . A greater percentage of 
very retarded had more acceptance sex experiences w1 th the mother than 
very good r eaders. A greater percentage of very good readers had a 
balance between acceptance and rejection situations than very retarded 
readers . 
TABLE IX 
Sex-Mother Score 
ALGEBRAIC DIFFERENCE BETWEEN 
READERS NO . MEAN ACCEPTANCE AND REJECTION SITUATIONS 
SCORE REJECTION NO DIFFERENCE ACCEPTANCE 
NO . % NO . % NO. % 
Very 20 . 55 7 Retarded 35 3 15 10 50 
Very 
Good 16 .26 3 17.8 7 43.7 6 38 .5 
!READERS 
Ivery 
Retarded 
Ivery 
!Good 
NO. 
20 
16 
TABLE X 
Comparison of Performance of the Tuo 
Reading Groups for the Sex-Mother Score 
MEAN ITARIANCE t SCORE 
IAt 35 degrees of 
!Freedom t Score 
~ecessary for . 05 
!Level of Si.gnificance 
,lo.55 2.85 ,... . 
/- .99 /-2.03 
,lo.26 1.36 
Chances in 
100 of TruE 
Difference 
84 
A correl a tion between the Sex-~thor scores and scor e s on 
t he Iowa Silent l{eading Tests wa s mElde. '"'" very low negative 
correlat ion na s obta ined f ot t he t wo var iub l es 
-54-
Figure 4 
Correlation between Sex-MOther Scores 
and scores on the Iowa Silent needing 
Tests 
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SUMMARY 
No significant difference was found between the mean Sex-Mother 
scores of the very retarded and the very good readers. More very 
retarded readers had acceptance sex experiences with the mother than 
very good readers. More very good readers had neutral sex experiences 
with the mother than very retarded readers. A very low correlation was 
found between Sex-Mother score and scores on the reading test. 
Summary and Interpretation of the lfuther Results 
No significant differences were found between the very retarded 
and the very good readers on the total test, the Childhood subtest, 
and the Sex subtest. Low correlations were fotmd for these variables 
with scores on the reading test. Very retarded readers tended to have 
more acceptance situations with the mother than the very good readers. 
This evidence, althougb not statistically significant, shows there is a 
slight tendency for retarded readers in the group studied, to identify 
with Mother, the parent of the opposite sex. Identification with a 
mother figure makes the handling of masculine aggression very difficult. 
Blanchard, already cited, believes reading difficulties in males result 
from ambivalent guilt feelings over masculine aggressive tendencies. 
Father Items 
The relationship of reading -with father i terns was found for three 
variables; the total Father score on the Situations Questionnaire, the 
Childhood-Father score, and the Sex-Father score. The results and 
analysis of these results will be presented in this section. 
!READERS NO . 
Very 20 Retarded 
Very 16 Good 
TABLE XI 
Total Father Score 
DOMINANT PARENT 
RANGE OF MEAN FATHER 
SCORES SCORE NO . i 
-48 to 
til -10.1 4 20 
-30 to /0.73 9 56 
t35 
TABLE XII 
Comparison of Performance of the Two 
Reading Groups for the Total Father Score 
At 35 degrees of Chances in 
NO. 14EAN VARIANCE ft; SCORE Freedom t Score 100 of True 
IVery 
;Retarded 20 
Very 16 
~od 
-10.1 
/0.73 
145.84 
215 .473 
Necessary for .05 Difference 
Level of Si~ificance 
-2.ll 98 
A comparison of the mean Total Father scores of very retarded and 
very good readers was made . The null hypothesis was disproved. There 
was a significant difference at the .05 level betlTeen the means of the 
t wo groups. 56% of the very good readers had predominantly acceptance 
experiences with Father; whereas only 20% of the very retarded readers 
had predominantly acceptance experiences 1r.i th Father . The range of ac-
ceptance-rejection situations tends to show t hat the least accepted very 
retarded reader had more rejection experiences with Father than the 
-57-
least accepted very good reader. Tne most accepted very good reador 
had ore acceptance experiences .tith father than the wost nccepted 
very retarded reader . 
Figure 5 
Correlation between Total Father scores and 
Iowa ~ilent rleading Tests Scores 
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A correlation between the Total Father scores and scores on 
the Iowa Silent Reading Tests was made. A low positive correlation 
was found between the two variables. 
SUMMARY 
The differences between the mean Total Father score of the 
two reading groups were significant at the .05 level. More very 
good readers had predominantly acceptance experiences with Father 
than very retarded readers. A low correlation was found between 
Jn 
Total Father scores~ on the reading test. 
Childhood-Father Scores 
A comparison of the mean Childhood-Father scores of the very 
retarded and the very good readers was made. The null hypothesis 
was disproved . There was a significant difference between the 
means of the two groups at the . 05 level. 70% of the very retarded 
readers had predominantly rejection experiences with Father in 
childhood. 56% of the very good readers had predominantly accept-
ance experiences with Father in childhood; whereas .31.5% of the 
very good readers had predominantly rejection experiences with 
Father in childhood. 
!READERS 
Very 
Retarded 
IVery 
Good 
READERS 
~ery 
:Retarded 
~ery 
Pood 
TABLE XIII 
Childhood-Father Score 
NO . MEAN ALGEBRAIC DIFFERENCE BETWEEN 
SCORE ACCEPTANCE AND REJECTION REJECTION NO DIFFERENCE ACCEPTANCE 
Nn ct. Nn ct. Nn rt, 
20 -1.1 14 70 3 15 3 15 
16 /-0.26 5 31.5 2 12.5 9 56 
TABLE XIV 
Comparison of Performance of the Two 
Reading Groups for t he Childhood-Father Score 
At 35 degrees of Chances in 
NO. MEAN VARIANCE t SCORE Freedom t Score 1100 of True 
~ecessary for .05 ~ifference 
'Level of Si~mifil"\anl"\e 
20 -1.1 1.89 
-2.7 /-2.03 99.7 
16 /-0.26 2.37 
-60-
A corr el a tion was rr~de between Childhood- Father scores and scores 
on the Iowa Silent ... <eading Tetn.o . loN positive corr elation was found 
to exist be~een the two variables . 
Figure 6 
Correlation of Childhood Father scores and 
Scores on tho Iowa Silent Headinc Tests 
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SUMMARY 
There was a significant difference between the means of the 
Childhood-Father score of both groups at the . 05 level. A large 
percentage of very retarded readers had childhood experiences in 
which rejection was the dominant attitude. More than half of the 
very good readers had childhood experiences with father in which 
acceptance was the prevailing attitude. A low correlation was 
found between Childhood-Father scores and scores on the reading test. 
Sex-Father Scores 
A comparison of the means of the Sex- Father scores of the two 
reading groups was made . The null hypothesis was proved. No sig-
nificant differences were found between the means of the two groups. 
However, 68 .7% of the very good readers had sex acceptance experi-
ences with father; whereas only 40% of the very retarded readers 
had sex acceptance experiences with father . 4C1fo of the very re-
tarded readers had a balance between acceptance and rejection sex 
experiences with father . Only 2Cf/, of the very good readers had a 
balance between acceptance and rejection sex experiences with 
father. 
~ERS NO. 
Very 20 Retarded 
[Very 16 Good 
~EADERS NO . 
'Very 20 Retarded 
Very 
Good 16 
TABLE XV 
Sex-Father Score 
ALGEBRAIC DIFFERENCE BET\VEEN ACCEPTANCE AND 
r.wN REJECTION EXPERIENCES 
SCORE REJECTION NO DIFFERENCE ACCEPTANCE 
NO . ~ NO . ~ NO. % 
,L0.45 4 20 8 40 8 40 
,Lo.86 2 12.5 3 19.8 11 68.7 
TABLE XVI 
Comparison of the Performance of theTwo 
Reading Groups for the Sex-Father Score 
At 35 degrees of Chances in 
MEAN VARIANCE t SCORE Freedom t Score 100 of True 
Necessary for .05 Difference 
Level of Significance 
,L0.45 1.25 
-1.05 ,L2 .03 85 
,Lo.86 1.32 
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A correlation between Sex- Father scores and scores on the Iowa 
Silent Reading Tests nas 1nade . A lo~ coDrelation was found to exist 
between the two variables . 
st1MJARY 
No significant differences were found between the mean sex- Father 
scores of the two reading groups. More than two- thirds of the very good 
F..:. Figure 7 
Correlation between Sex- Father scores and scores 
on the Iowa Silent Reading Tests 
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readers had predom1 nantly acceptance sex experiences with father . Two-
fifths of the very retarded readers had acceptance sex experiences with 
father . More very retarded readers had rejection sex experiences with 
father than very good readers. A low positive correlation was found 
between Sex-Father scores and scores on the reading test . 
Summary and Interpretation of the Results of Father Scores 
Significant differences were found at the .05 level between the 
means of the very retarded and the very good readers for the Total 
Father score and the Childhood-Father score. No significant difference 
was found between the two reading groups for the Sex-Father score. 
Low correlations were found to exist between reading scores and the 
Total Father scores, or the Childhood-Father scores, or the Sex-Father 
scores. The father was the dominant parent in the cases of more than 
half of the very good readers. More very good readers than very retarded 
readers had acceptance experiences in childhood with father. More very 
retarded readers than very good readers had rejection experiences in 
childhood with father. More very good readers than very retarded 
readers had acceptance sex experiences with father. More very retarded 
readers than very good readers had rejection sex experiences with 
father . Father acceptance, or a positive feeling, of the reader leads 
to the child's identification with the father. Identification with the 
father, the parent of the same sex, is conducive to adjustment to the 
masculine aggressive tendencies. 
SUl-1MARY 
Low correlations were found for reading scores with the Home score 
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of the Adjustment Inventory, the Total-Mother score, the Cbildhood-
t>1other score, the Sex-Hother score, the Total Father score, the 
Childhood-Father score, or the Sex-Father score. No statistically 
significant differences were found between the mean scores of the very 
retarded and the very good readers on the Home score of the Adjustment 
Inventory, the Total-Mother score, the Childhood Mother score, the 
Sex-1-lother score, or the Sex-Father score . Significant differences 
were found between the means of the two reading groups at the .05 
level for the Total Father and the Childhood-Father scores . The 
very retarded readers had a greater range of home problems than the 
very good readers. The very retarded readers had more total accept-
ance experiences with mother than the very good readers. The very 
good readers had slightly more rejection experiences with mother than 
the very retarded readers. The very retarded readers had more accept-
ance experiences with mother in childhood than the very good readers . 
The very retarded readers had more acceptance sex experiences with 
mother than the very good readers . The very good readers, in compari-
son with the very retarded readers, had many more acceptance experiences 
with father . The very retarded readers , in comparison with the very 
good readers, had many more rejection experiences with father . The 
very good readers, in comparison wit h the very retarded readers, had 
more acceptance experiences in childhood with father. The very re-
tarded readers, in comparison with the very good readers, had many 
more rejection experiences in childhood with father. The very good 
readers, in comparison with the very retarded readers , had more accept-
ance sex experience with father . The mother tended to be the dominant 
~-
parent in the group of the retarded readers . The father tended to be 
the dominant parent in the group of the very good readers . The 
identification of the very good readers with a male figure is conducive 
to a good adjustment to masculine aggressive tendencies. The identifi-
cation of the very retarded readers with a female figure may lead to 
ambivalent guilt feelings over masculine aggressive tendencies. 
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CHAPl'ER v 
SUMMARY, CONCLUSIONS, IMPLICATIONS, AND SUGGESTIONS 
FOR FURTHER STUDY 
Research in the etiology of reading problems has indicated that a 
relationship exists between emotional maladjustment and reading problems. 
Case studies have been presented to illustrate the dynamic influence 
parental rejection, in all its forms, has on reading problems. The 
early psychic relationships of the parents with the child are the psycho-
dynamic forces which shape the personality of the child. 
Psychoanalytically oriented students of reading problems believe 
reading disability originates from the inability to sublimate adequately 
oral-aggressive drives as well as from the ambivalent guilt feelings 
over masculine aggressive tendencies. They believe that the personal 
patterns of behavior conducive to a reading problem have their genesis 
between the first and third years of life, and that parental feelings 
for the child are major forces in the developnent of the reading behavior 
of a child's personality. 
A survey of the relationship of the parental attitudes of accept-
ance and rejection with skill in reading was conducted at the Manter 
Hall School. Fifty-eight male pupils composed the sample. The studentstad 
been oriented to the taking of psychological tests through real and 
vicarious experiences with psychological testing. The median scaled 
score of the Iowa Silent Reading Tests: Advanced Test was taken from 
the school record and was used as an indication of skill in reading. The 
Home scale of The Adjustment Inventory was administered to find a general 
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indication of the home environment . The Situations-Questionnaire was 
administered to find the parental attitudes o£ acceptance and rejection 
in specific situations and experiences. The Situations-Questionnaire 
was adapted to the fifth grade reading level by the writer and the 
Home scale of the Adjustment Inventory and the Situations-Questionnaire 
were phonographically recorded by the writer so that skill in reading 
would not be requisite to participation in the survey. 
Data were treated statistically. The readers whose score on the 
Iowa Silent Reading Test was below the 25th percentile were considered 
the very retarded group; the readers whose score was above the 75th 
percentile were considered the very good readers. Comparison of the 
means of the two reading groups yielded no signi£icant di£ferences 
between the very good readers and very retarded readers for the follow-
ing variables: the Home score of The Adjustment Inventory, the Total 
Mother score, the Childhood-Hother score, the Sex-Mother score, and 
the Sex-Father score. Significant differences were found at the .05 
level between the means of the two groups for the Total Father and 
Childhood-Father scores. 
Dominance of the parents in the variables measured was determined 
in two steps . First the algebraic sum of the number of rejection 
experiences and the number of acceptance experiences was obtained for 
each parent. Then one algebraic sum of the two parent scores was obtained. 
In the very retarded readers group, the Mother tended to be the dominant, 
most accepting, and least rejecting parent. In the very good readers 
group, the father tended to be the dominant, most accepting, and least 
rejecting parent . More retarded readers had higher childhood-acceptance 
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scores and sex-~c~eptance ex,eriences with mother thJn good re~ders . 
More very retarded readers h~d L.ore rejection experiences in chil~1o~ 
and sex- rejection experiences "lith father than very good r ... de.r s • . ore 
very good readers had -cceptance experiences in childhood and sex-
acceptance c.>..-pcricnces ldth father than very ret-.rded readers . The very 
good readers had slightly more r~jectiori experiences in childhood and 
slightly fewer sex- r ejection exp~riences with mother than very retarded 
readers . 
Correhtions l·Tere m&de bet .. reen the Im·~ Silent Reading Tests: 
.L Advanced Tests , the Home Score of the Adjustment ~ventory, and the 
follo\Jing scores on the Situations Questionnaire : the Total 1 other 
score , The Childhood-:hother score, the Sex- hother score , the Total F~ther 
score , the Childhood-Fath~r score , and the Sex- t ather score . Lol-T correla-
tions were found to exist bebteen re~ing scores and the other variables . 
Conclusions and Implications 
The mother appeared to be the most ~cc~pt~t parent and the father 
the most rejecting parent in the group of very retarded readers . The 
father appeared to be th~ most accepting parent and the nether the most 
rejecting parent in thb group of the very good readers. 
Accept.mce is clos&ly relo~.tvd to the senti.r.ent o.E love . The re.1der 
l-Iill i dentify \·lith thE. parent i.ho sho\iS the deeper omd more sincere love . 
The very ret~d~d readers, experiencing greater acc~ptance from the 
mother, vTOuld identify "VIi th that parent . Incorporation of feminine 
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patterns of behavior may take place in the personality of the very retarded 
readers. This may cause a conflict and feelings of guilt over incompletely 
sublimated masculine aggressive tendencies. The inability to read effici-
ently may result from the guilt feelings over the inability to accept the 
male role and the inability to sublimate masculine aggressive tendencies. 
The very good readers were accepted qy the father, the parent of the 
same sex. The very good readers identify with their fathers as a result of 
the positive feelings he manifests to them. The good readers incorporate 
into their personality masculi.ne patterns of behavior. They are able to 
sublimate masculine aggressive tendencies. One of the areas in which ag-
gression is sublimated is reading. The very good readers utilize their 
energy of aggression for reading. The very good readers read aggressively. 
Limitations 
The Situations-Questionnaire requires forced responses. It covers a 
sample of 133 situations from the total interaction of parents and children. 
All students have not had the same experiences with parents. :t-1a.ny students 
refused to answer items because they felt that the situation described had 
never been met in their relationship with their parents. Many of these 
situations may have occurred, but if they were very pa.inf'ul experiences, 
they have been repressed. Having been repressed, the incidents are not 
easily accessible to the Conscious system of the mind. 
Fifty-eight cases is too small a sample from which to determine 
reliable results. 
Many participants in the study felt many of the items in the in-
ventories were threatening to their concept of themselves. Many reacted 
to the anxiety provoking situations through some form of inhibition. 
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The anxiety was intensified b,y the fact that disclosure of precious 
and heretofore personal information took place in a group. Intellec-
tually, they knew that the information gathered from the study could 
in no way harm them. :&notionally, they felt that b,y imparting some 
information about themselves, the real self rather than the personna, 
masked self, would be uncovered. The disclosure of the real self 
would create a feeling of anxiety. 
Complete truth about oneself cannot be determined from an experi-
ment dealing with people on the conscious level. Unconsciously, facts 
become distorted as soon as they threaten the real self. Complete 
truth can be determined through experiments dealing with the repressed 
material of the Unconscious system of the mind. 
Suggestions for Further Study 
Most studies in the etiology of reading problems are limited 
because they are concerned with factors in the Conscious system of the 
mind. Significant material is withheld from the observer because it 
is or was at one time threatening to the ego. Students of the etiology 
of reading problems must be able to investigate the repressed material 
in the Unconscious system of the mind to determine truthfully the cause 
of reading problems. 
Studies with Adult Readers 
The writer suggests a study be 1.mdertaken with retarded adult 
readers in which a trained psychotherapist could assist in finding the 
cause of the reading retardation. Through a series of interviews re-
pressed material associated with reading experiences can be related. 
The purpose of this survey would be to find the association of the 
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common repressions with reading problems . 
A second study might grow from the above mentioned material. This 
study would try to determine the relationship between early childhood 
experiences and reading disability. Early childhood experiences can be 
determined validly through the bringing to consciousness of material 
which has become a part of the Unconscious system of the mind and which 
is dynamically influencing conscious activity. 
Three groups of studies might grow out of the last mentioned study. 
One group of studies might investigate the relationship between t he oral 
stage of psychosexual developnent and reading problems. The problems 
to be investigated would include the following: Do children who were not 
bottle fed or who were weaned before the third month read as well as 
children who were weaned after the twelfth month ? Which group sublimate 
oral tendencies more adequately ? What is the rela tionship between 
anorexia nervosa and reading problems ? 
A second group of studies would investigate t he relationship bet-
ween the anal stage of psychosexual developnent and reading problems. 
The problems to be investigated are presented here. Do children who 
were toilet trained before the tenth month read as well as children 
who were trained after the tenth month of life ? Is a difficult toilet 
training related to problems of comprehension of reading materials ? 
What is the relationship betueen chronic constipation and problems of 
comprehension ? \o1bat is the relationship between diarrhea and problems 
of comprehension of reading materials ? 
A third group of studies would investigate the relationship between 
the genital stage of psychosemal develop:nent and problem in reading. 
'I The problems to be investigated are presented here. Do pupils with few 
experiences in which sexual curiosity was inhibited read better than 
pupils whose sexual curiosity was inhibited ? Is there a one-to-one 
relationship between identification with a parent of the same sex and 
reading ability ? Is there a relationship between incompletely sublimated 
genital drives and reading retardation ? 
The experiments mentioned above can be conducted by those ac-
quainted with psychoanalytical techniques. The experiem.ents would be 
very costly to conduct, although the results from such experimentation 
will broaden the knowledge of the etiology of reading problems. 
The writer also suggests an experiaent in which a large number of 
retarded readers and good readers of both sexes would compose the sample. 
A sentence completion test would be used to investigate the relationship 
a person has or has had 'Hi th parents. A person projects his personality 
when he responds to the i tem.s in a sentence completion test. The re-
sults of the sentence completion test would be supplemented by a series 
of interviews, conducted by trained therapists, with both parents and 
with the child. The purpose of the study would be to ascertain the 
relationship of good and poor readers with both parents. Do children 
who identify with the parent of the same sex and who · love the parent 
of the opposite sex read better than children who identify with and love 
the parent of the same sex ? Do they read better than children who 
identify with and love the parent of the opposite sex ? 
Childhood Studies 
The writer suggests a study be conducted with children who are hav-
ing difficulty in learning to read or who are having difficulty in 
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handling reading readiness materials. What are the dreams and pbanta-
sies of children who cannot learn to read ? Are the dreams and phanta-
sies of children who are having difficulties in learning to read dif-
ferent from those of children 'Who are having no difficulty in learning 
to read ? These studies would require the investigation of the symbolic 
processes of children . 
Final Statement 
I t is the writer's belief that only when repressed material can be 
related will it be possible to ascertain the etiology of reading prob-
lams . Repressed materi al is not easily accessible because the unpleas-
antness of the material forced it to be repressed in the first place. 
There is such anxiety associated with repressed material that retarded 
readers cannot express themselves adequately. For these reasons, in-
vestigation of emotionally caused reading problems on the conscious 
level is very difficult . 
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APPENDIX A 
MASTER TABLE OF DATA 
Iowa Iowa Total Score Childhood Sco~e Sex Score 
Case Per- Median Otis Bell Situations Situations Situations 
cen- Scaled I.Q. Home Questionnaire Questionnaire Questionnaire 
tile Score Score Mother Father Mother Father :t-iother. Father 
l l 131 76 1 -7 -5 11 -1 _l)_ -1 
--z l 131 78 8 f15 -10 f2 -2 -1 -1 
~ 1 1 ~1 Q2 12 -2 j.l_ .t1 -1 -1 () 
.1.. I) 1.1..7 10'3 6 jq -l3 T1 .,-2 _.t2 .t1 
" h 1'11 101 2 -12 .lll 0 0 -2 /-3 
- ~ 7 1'10 101._ 0 ,[j -10 /.2 - 2 /.3 /.1 
7 B 1'51 91 1 /.1 S -l6 /.1 0 0 0 
B 12 1 '56 100 18 /.15 --15_ /-1 -1 -1 /.2 
q 12 lll 101.. 1 .l20 -20 .l2 -2 .ll 0 
1 n 1 ~ 1 '1'7 1 1 /. 1 -6 .tB 0 -_2_ Jl 0 
1 1 1 '\ 1 1:\R 1 1Q ~ - 2 tl -2 /.2 .J.1 0 
1 ? 1h 1 'iB 112 6 .Ll2 -18 J1 - 2_ /.2_ 0 
1 ':! 1'7 1 r,;.. 1()() 1 ~ -2 0 -1 _ll _1.2_ -1 
1 /. 1 R 1 f..n Q7 0 -2 -6 -1 .l1 0 :z1 
1 " 1 q 1 'i~ 90 21 ./.6 -20 -1 -2 -1 -2 
1 i; 20 1h1 lOQ 2 o_ Q 0 Q _0_ 0 
1 '7 ?() 1 ;.. 1 1 ()/, ?? J.'i2 -~ j.?,_ -1.. _n -1 
1 s:t :>n 1 'iJ. R? 1.. t1B .tu -1 -2 .t1 o 
1 q ?? 1h2 1 ()Q 2 1.9 -l s /.1 -1 -1 JJ. 
?0 ?? 1 h? 1 ()/, 1 ~ '..t1 -1h 1.2 -2 -1 .t2 
?1 ?f.. 1 'if.. Rl. 1. -'l -1 -1 0 -1 Ji 
?? ?'7 lf..J, 100 7 -11 jl) -1 -1 - -1 ~2 
? ?, ~0 16'1 qq 1 .tP. ...6_ 0 ~ _J] tl 
?J. ~? 1f..?, 111 t:j J.p, -19 .tl -1 .t1 72-
2') ~J. 1 f..n 10Q 11 "..L1._ .ts o o -1 11. 
?1; /.f) 1f..Q 116 2 .t1 - 2 0 Q_ -J. t2 
?'7 J.? 1 h?, Q?, h -1.12 -1 I) 0 -1 _ll .t1 
?s:t 1.'1 1'71 11A '\ t17 -21 .t2 -2 -1 /.2 
?Q JL'\ 171 117 7 t3 •1 .l1 -1 0 -1 
~0 1._9 1'71 11.1.. 7 .0_ -1 -J. _0_ -1.. 0 
~1 J.Q 1 7~ Q7 1 -S .tu .t2 -1 Q /..1.. 
?,? '1? 171.. lO'i 1._ /.3 -L.. 0 0 .J.1 0 
~?, S2 171._ 102 12 /.37 -3'3 /.1 -J. /.2 - 2 
~1. '\? 171.. B9 12 -22 .t27 0 0 -1 .j.J. 
1'1 'i.l._ 17S 109 0 /.1.. -5 -1 0 -3 ~£. 
1h f..? 1 '7R 11? S .t12 -1 S j1._ -:3_ /J_ -2 
~'7 f..'i 1 7q 11 o 1 .tv -26 .t1 -2 ..J2.. -2 
~R f..f.. 172 110 7 .t22 .l1 .J.3 0 /.3 -:ti 
':!0 f..R 1 '77 11? ? J.1.1. -10 j.?, -3 -~ R 
1. n '7() 1 R1 11 0 R j1._ _ g J1 -1 - 2 J.1 
1.1 70 1Hl 110 0 i':. J.12 i1 - 1 -J. -J.L.. 
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APPENDIX A (Concluded) 
Iowa Iowa Total Score Childhood Score Sex Score 
lease IPer- Median Otis Bell Situations Situations Situations 
cen- Scaled I.Q. Home Questionnaire Questionnaire Questionnaire 
itile Score Score !1other Father Hother Father .t<Iother Father 
£2 ?1 1S2 Ql) ll tl9 - 20 0 -1 1-5 -2 
43 ?'i H~1 1102 1.. -9 t l3 -1 tl 0 t3 
44 '7'7 lRl 11?? 8 .£_ -6 Jl -1 -1 t2 
45 ?R 1R.lc 1116 0 .Jl t2 t2 - 2 0 -1 
4h ?R }_gJ.. llll 9 -15 _jlB -l _ll -1 -~-2 
47 '7R l R/. 11 (ll) 1.. J? t10 -2 _Q_ t2 ..ll 
4B ?R lRJ. ill? I) Ju - 21 .Jl - 1 t2 - 1 
49 ?R lRL._ ill/. 11) 
-'7 ~ _)2_ _i2 -~ t2 
50 '7R 1 Rl. 1111. ~ ./.?Q 
- 2'i 0 tl 0 n 
51 '70 I'R'l 111 ~ Q J1l) -l6 /.1_ -3 _h .L? 
52 R'l lAA ll1 a 1 J.~" .lA ./.1 ./.1 _h 11 
53 ~h lRQ Ill~ h .ll I) 
-1? :.Ll -1 D ./.1 
54 Rt... lRQ 1110 
" 
- R _-/..1 - _1 n _Q ./.1 
55 Q1 lQQ 11 ?0 16 ~ il? -.1 J? 0 il 
56 qt.. lQf.. l11 n I. - m _",.("{q ._l _j"{ _Q L? 
57 at.. ?(')1 111 ~ 11 -~ n 11 ./.1 n 0 
58 0'7 ?1"1? 11n~ ~ 11? 11? :.Ll :.tl ./.l n 
APPENDIX B 
THE ADJUSTMENT INVENTORY 
NAME 
STUDENT FORM 
(For studen ts of hi,tl school and co llege agel 
By HUGH M. BELL 
Publ1shed by 
STANFORD UN IVERSITY PRESS 
Stanford Un~vers1ty, Cal ifornia 
NAME OF SCHOOL 
DATE 
DIRECTIONS 
AGE 
SCHOOL CLASS 
SEX 
Are you interested in knowing more about your own personality? If you will answer 
ho11cstly and thoughtfull·y all of the questions on the pages that follow, it will be possible 
for you to obtain a better understanding of yourself. 
There are 1w right or wrong answers. Indicate your answer to each question by drawing 
a circle around the "Yes," the "No," or the "?" Use the question mark only when you are 
certain that you cannot answer "Yes" or "No.·· There is no time limit, but work rapid ly. 
If you have not been living with your parents, answer certain of the questions with re-
gard to the people with whom you have been l iving. 
NO SCORE 
a 
b 
c 
d 
DESCRIPTION REMARKS 
Copyrtght 1934 by the Board o£ Trustees of the Leland Sunford Junior University 
All rt&hts reserved 
2 
Yes No ? Do you day-dream frequently ? 
2b Yes l\o ? Do you take cold rather casil y from other people? 
.,. Yes l\o ? Do you enjoy social gatherings just to be with people? 
4d Yes :\o ? Docs it fright en you when you have to see a doctor about some illness? 
'•C Yes No ? At a reception or tea do you seek to meet the important person present? 
lOb Yes \lo ? Are your eyes very sensitive to light? 
•• Yes \1o ? Did you ever have a strong desire to run away from home? 
.. Yes t\o ? Do you take responsibility for introducing people at a party? 
''n Yes No Do you sometimes feel that your parents are disappointed in you? 
Hid Yes No Do you frequently have spells of the "blues"? 
li b Yes No ? Are you subject to hay fever or asthma? 
t :!c Yes No ? Do you often have much difficulty in thinking of an appropriate remark to make in group conversation? 
13n Yes No ? Have you been embarrassed because of the type of work your father does in order to support the family? 
11b Yes No ? llave you ever had scarlet fever or diphtheria? 
I ~e Yes No ? Did you ever take the lead to enliven a dull party? 
IUa Yes No ? Does your mother tend to dominate your home? 
I id Yes No ? Have you ever felt that someone was hypnotizing you and making you act against your will? 
t~n Yes No ? Has either of your parents frequently criticized you unjustly? 
toe Yes No ? Do you feel embarrassed when you have to enter a public assembly after everyone else has been seated? 
2 0d Yes No ? Do you often feel lonesome, even when you are with people? 
Zla Yes No ? Do you feel there has been a lack of real affection and love in your home? 
~~c Yes No ? In school is it difficult for you to give an oral report before the class? 
23b Yes No ? Do you have many headaches? 
24• Yes No ? Have your relationships with your father usually been pleasant? 
2C.b Yes No ? Do you sometimes have difficulty getting to sleep even when there are no noises to disturb you? 
:!Oc Yes No ? When riding on a train or a bus do you sometimes engage fellow-travelers in conversation? 
"'b Yes 1'\o ? Do you frequently feel very tired toward the end of the day? 
28d Yes No ? Does the thought of an earthquake or a fire frighten you? 
29b Yes No ? Have you lost weight recently? 
JOn Yes t\o ? Has either of your parents insisted on your obeying him or her regardless of whether or not the request 
was reasonable ? 
ate Yes No ? Do you find it easy to ask others for help? 
3:!a Yes No ? Has illness or death among your immediate family tended to make home life unhappy for you? 
J J b Yes No ? Have you ever been seriously injured in any kind of an accident? 
91& Yes No ? Has lack of money tended to make home unhappy for you? 
9~d Yes No ? Are you easily moved to tears? 
36C Yes No ? Are you troubled with shyness? 
37n Yes J\o ? Has either of your parents f rcquently found fault with your conduct? 
98b Yes No ? Have you ever had a surgical operation? 
3tlc Yes No ? Would you feel very self-conscious if you had to volunteer an idea to start a discussion among a group 
of people? 
40d Yes No ? Do you dread the sight of a snake? 
4 ta Yes No Have your parents frequently objected to the kind of companions that you go around with? 
.. :!d Yes No Do things often go wrong for you from no fault of your own? 
4 3b Yes No ? Do you have many colds? 
••e Yes No ? Have you had experience in making plans for and directing the actions of other people? 
15d Yes No ? Are you frightened by lightning? 
46A Yes No ? Is either of your parents very easily irritated? 
41b Yes No ? Are you subject to attacks of influenza? 
2 
3 
48d Yes ~0 ? Have you frequently been <iepressecl hl'Gluse of low marks 111 ~rhool? 
49e Yes r\o ? Do you have difficulty in start in~ conn-r:-atiun w1th a p<.r~on to "hom you have just been introduced? 
50b Yes No ? I lave you had cons1derahle !lin<'~~ dmi ng the last ten years? 
~•a Yes :-..o ? Have you frequently disagreed w1th t'lther uf your parents about the way' in wh1ch the work about the 
home should be done ? 
52d Yes No ? Do you sometimes envy the happiness that others seem to enjoy? 
sse Yes :-\o ? IIave you frequently known the answer to a question in class hut fai led when called upon because you 
were afraid to speak out he fore the class? 
-•b Yes No ? Do you frequently suffer discomfort from gas in the stomach or intestines? 
55n Yes No ? Have there been frequent family quarrels among your near relatives? 
56e Yes No ? Do you find it easy to make friendly contacts with members of the opposite sex? 
5Td Yes No ? Do you get discouraged easily? 
58b Yes No ? Do you frequently have spells of rlizziness? 
Gsa Yes :;\lo ? Have you frequently quarreled with your brothers or sisters? 
OOd Yes No ? Are you often sorry for the things yon do? 
Ole Yes I\o ? If you were a guest at an nnportant clmner would you do without something rather than ask to have it 
passed to you ? 
02a Yes No ? Do you think your parents fail to recogni7.e that) ou are a mature person and hence treat ) ou as if you 
were still a chi ld ? 
83b Yes No ? Arc you subject to eye strain? 
04d Yes No ) I! ave you e\'Cr been afraid that you might jump off when you were on a high place? 
05e Yes ~0 ? llave you had a number of experiences in appearing before public gatherings~ 
OOb Yes No ? Do you often feel fatigued when you get up in the morning? 
6io Yes No ? Do you feel that your parents have been unduly st rict with you? 
68d Yes No ? Do you get angry easily? 
GOb Yes No ? Has it been necessary for you to have frequent medical attention? 
TOe Yes No ? Do you find it very d ifficult to speak in public? 
~ ld Yes No ? Do you often feel just miserable? 
7:!n Yes No ? I las either of your parents certain personal hab1ts which irritate you? 
73d Yes No ? Are you troubled with feelings of inferionty? 
~·b Yes No ? Do you feel tired most of the time? 
r;,d Yes No ? Do you consider yourself rather a nen ous person? 
TOe Yes No ? Do you enjoy social dancing a g reat deal ? 
T~d Yes No ? Do you often feel self-conscious because of your personal appearance? 
f~n Yes No ? Do you Jove your mother more than your father? 
rub Yes No ? :\re you subject to attacks of indigestion? 
HOc Yes ~0 \Vhcn you want something from a person with whom you are not very well acquainted, would you 
rather write a note or letter to the indi vidual than go and ask him or her personally? 
8Jd Yes No ? Do you blush easi ly ? 
~:!.n Yes No ? Have you frequently had to keep quiet or leave the house in order to have peace at home? 
h:JC Yes :-.io Do )OU feel \'Cry self-conscious in the presence of people whom you greatly admire. but with whom you 
arc not well acquainted? 
w lb Yes :'\o ? .\rl' you subject to tonsillitis or laryngitis? 
s:,d \' cs No ? Are you ever bothered uy the feeling that things are not real? 
Yes r\o ? Have the actiorfs of either of your parents aroused a feeling of great fear in you at times? 
,-,1b Yes No Du you frequently experience nausea or vomiting or diarrhea' 
H~c Yes :--:o ? . \ rc you sometimes the leader at a social affair? 
~9~ Yes :-.io ;. . \re your feelings easily hurt? 
Oftb Yes ~0 ;. 1\re you troubled much with constipation? 
01c Yes No Do you ever cross the street to avoid meeting somebody? 
U.!n Yes No ? I )o you occasionally have conflict ing moods of love and hate fnr mrmhers of your family? 
3 
D3c Yes 
o•b Yes 
064 Yes 
or.c Yes 
o;o Yes 
8~4 Yes 
eob Yes 
1ooc Yes 
101o Yes 
1o2b Yes 
IIlJa Yes 
IO<c Yes 
10~· Yes 
10od Yes 
,o;b Yes 
losa Yes 
luDd Yes 
llOc Yes 
tllb Yes 
112a Yes 
lt3d Yes 
1140 Yes 
lt>b Yes 
tlltd Yes 
u;a Yes 
11sc Yes 
lt9b Yes 
•~od Yes 
121a Yes 
1 ~2< Yes 
'~3d Yes 
tHb Yes 
•z&d Yes 
126& Y~s 
tl;c Yes 
tzsd Yes 
12ub Yes 
••oc Yes 
'"'" Yes 
1324 Yes 
133b Yes 
13<a Yes 
uSc Yes 
136d Yes 
137b Yes 
t3sa Yes 
ullb Yes 
••0c Yes 
4 
No 
:'llo 
~0 
:'llo 
:'llo 
:-lo 
:-Jo 
:'llo 
~0 
!'\o 
Xo 
:\o 
1\o 
!'\o 
:'llo 
~0 
~0 
:\o 
1\o 
!\o 
:\o 
No 
No 
No 
!\o 
~0 
No 
:::-.:o 
!\o 
r\o 
No 
No 
No 
~0 
1'\o 
)io 
:\o 
~0 
No 
No 
:t\o 
No 
No 
No 
No 
No 
No 
4 
? 
? 
? 
? 
? 
? 
? 
? 
? 
? 
? 
? 
? 
? 
? 
? 
? 
? 
? 
? 
? 
? 
' 
? 
? 
If you come late to a meeting would you rather stand or leave than take a front seat? 
Were you ill much of the time during childhood ? 
Do you worry over possible misfortunes? 
Do you make friends readily? 
I lave your relationships with your mot her usually been pleasant? 
. \re you bothered by the feeling that people are reading your thoughts? 
Do you frequently have difficulty in breathing through your nose? 
Are you often the center of favorable attention at a party? 
Does either of your parents become angry easily? 
Do you sometimes have shooting pains in the head? 
Was your home always supplied with the common necessities of life ? 
Do you find that you tend to have a few very close friends rather than many casual acquaintances? 
\\'as your father what you would consider your ideal of manhood? 
.-\ re you· troubled with the idea that people are watching you on the street? 
Are you considerably underweight? 
Has either of your parents made you unhappy by criticizing your personal appearance? 
Does criticism disturb you greatly? 
Do you feel embarrassed if you have to ask permission to leave a group of people? 
Do you frequently come to your meals without really being hungry? 
Are your parents permanently separated? 
Are you often in a state of excitement? 
Do you keep in the background on social occasions? 
Do you wear eyeglasses? 
Does some particular useless thought keep coming into your mind to bother you? 
Did your parents frequently punish you when you were between 10 and 15 years of age? 
Does it upset you considerably to have a teacher call on you unexpectedly? 
Do you find it necessary to watch your health care£ ully? 
Do you get upset easily? 
IIave you disagreed wtth your parents about your life work? 
Do you find it dtfficult to start a conversatiOn with a stranger? 
Do you worry too long over humiliating experiences? 
Have you frequently been absent from school because of illness? 
Have you ever been extremely afratd of something that you knew could do you no harm? 
Is either of your parents very nervous? 
Do you like to participate m festtval gatherings and li vdy parties? 
Do you have ups and downs in mood without apparent cause? 
Do you have teeth that you know need dental attention? 
Do you feel self-conscious when you recite in class? 
Has either of your parents dominated you too much? 
Do tdeas often run through your head so that you cannot sleep? 
Have you had any trouble with your heart or your kidneys or your lungs' 
Have you often felt that either of your parents did not understand you? 
? Do you hesitate to volunteer m a class recitation? 
Does tt f nghten you to he alone in the dark? 
? Have you ever had a skm dtsease or skm eruption, such as athlete's foot, carbuncles, or boils' 
? Have you felt that your friends have had a happier home life than you? 
Do you have difficult} m getting nd of a cold ? 
? Do you hesitate to enter a room by yourself when a group of people are sitting around the room talkmg 
together? 
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DR. JOHN A • • 7HITES3L 
AND 
DR. J OIDf V. GIL.....D. 
DATE~-----------------------------
DIRECTIONS 
Would you please check in the right hand column whether 
the statement applies to either your Father or MOther. Please 
check just one. If the statement applies to neither parent, check 
the parent to whom it would most likely apply if it were appli-
cable. In event the statement applies to both parents, check the 
one of whom it is more characteristic. Kindly check all state-
ments. 
-1-
1. MY (m-f) seemed most interested in taking the r esponsibility f or teaching me 
things M F __ ...;. _____ _ 
2. __ would keep me at a job or problem until the last detail was completed 
regardless___! ___ M ___ 
3. __ usually tried t o shield me from knowing their hardships in life __ M __ F __ 
4. ___ generally should have given me more guidance and attention for my 
activities F M 
-------
5. was the one who got special privileges for me if obstacles 
arose M F 
------ ------
6. often expected me t o do things that more advanced or experienced persons 
could do F M __ __;; ___ _ 
7. was the one I felt most completely free t o ask any questions without hes itancy 
or bashfullness M F 
8. often ignored the childish pleasures I wanted __________ ~F __ M ___ 
9. tried t o see that I had a definite vocational goal M F _______ .....;----
lO. __ was actually interested in me but expressed it less _______ ~F __ M ___ 
11. tried most to see that family finances met the needs of each member without 
undue spending M F ~--...;--
12. was unaccustomed to show kindly approval unless I di d something to 
gain it F___JM ___ 
13. __ gave more direct and helpful answers t o questions on sex ________ ~M_F ___ 
14. was inclined to be t oo severe in their punishments I t hought _____ F~-· __ 
15. was the more eager for me t o attain higher achievement, encouraging higher 
aims M F 
__ __;; --- ·--
16. would stick by their decision until I had fulfilled it, generally allowing 
"no exception to the rule" F M 
__ __;; -- ---
17. was the more eager for me t o have opportunities they had misse~M __ F __ 
18. sent me to (camp, or school, or a home etc.) in order for me t o overcome 
something (or f or learning discipline ) F_M ___ 
19. would take an occasional interest in special things I did, but r eally had a 
silent interest in most that I did M F ___ ........ ___ _ 
20. t ook little if any r esponsibility for seeing I had enough money___! M 
2l. __ welcomed opportunities or suggestions f or improving my welfare ___ M_F ___ -
-2-
22.MY (m-f)was inclined to correct me frequently about daily trifles ____ F ____ M ____ 
23. ___ seemed the most eager to provide helpful advantages for me ______ ~M ____ F __ __ 
24. ___ would make me do something I was afraid of to help me get over it F ____ M ____ 
25 . was the one who was more ready to sacrifice recreational plans in order to 
be near to care for my needs M F _______ ....; ---- ----
26. ___ rarely inquired about or supervised what I did _________________ ~F ____ M ____ 
27. took the most responsibility for seeing I had sufficient money ____ M _____ F _____ 
28.___put me into a special class or club one to "make me learn how t o stand 
on my own" F ____M_ 
29. ___ usually made special efforts to spend all possible time with me in whatever 
I did M F ------~--------
30. would speak of others as superior examples when they wanted me t o do 
better F M ___ __; __ 
31. more usually was the one behind me encouraging or urging me toward 
goals M F ______ __; ---- ----
32. ____ usually was the one who gave critical op1n1ons about the faults of personal 
friends I picked F M 
______ ....; ---- ----
33 . ____ was likely to take the first step in educating me about sex _____ ...;M ____ F _____ 
34 . woul d make me give way t o the wishaa of other children at times when I 
thought they should not have F M ____________ __; --------
35. ____ more often would only threaten a punishment and l et it go at that M_F_ 
36. __ kept t oo busy with other interests to have adequate time with me F M 
37. was more likely to be precautious about what might be harmful 
f or me M F ____ _...; __ 
38 . tended to threaten t o report me t o someone who would "straighten me out" 
when they felt higher authority was needed F ____ M_ 
39 . was the one I knew I could count on t o provide extras others 
r efused M F ________ .......; ---- ----
40. ___ saw mostly my faults and few if any of my good points ____ ~_F __ M __ 
41 . was the most alert for influences or conditions that might harm me 
---- ----M_F ___ 
42. ___ saved expressing affection f or moments of greetings or going away on 
special occasions F____M_ 
.. 
- 3 -
43. My (m-f) rarely refused my requests ______________ ...;M __ F __ 
44. reported me to the "proper" person of authority (teacher, or principal, or 
--- counselor, etc.) for something I did needing correction F M 
-----
45 .. left no stone unturned to see that I had best physical care M F 
--------
46. most frequently was the one who became angry with me F M -----~--
47. took the greater initiative in sharing their tbne to help me with school 
work M F 
------------
48. ___ held back any show of kindly feelings ________________ ~F---M----
49. ___ usually was the one who l ooked for ideas which would bet ter conditions 
for me M F ---~--
50. ___ usually was inclined to criticize me _______________________ ~F ___ M __ 
51. seemed the most concerned about what might happen t o me when they were not 
near by to be of help M____! _____ 
52. was the more inclined toward "Children should be seen and not 
heard" F M ----~--
53. ___ saw few if any of my faults __________________ _.M __ F ____ 
54. tended to avoid special opportunities that were within rea ch t o further 
my education F____Jl_ 
55. ___ generally tried to insure a happy childhood for me by guarding me from knowing 
the unpleasant M_F ___ 
56. did not set aside enough time t o be with me when they could have F_M_ 
57. ___ almost always overlooked my weaknesses or mistakes without blame M ____ F __ 
58. let things take their course when they could get professional help f or a 
situation that caused·' me difficul t y F __ M_ 
59. most often was the more natural in expressing pride about me t o me or 
t o others M F ____ ......; __ 
60. __ rar ely kissed or caressed me voluntarily ________________ ~F_M_ 
61. was very easy-going with me, warning me that discipline might be needed but 
seldom giving i t M F 
----------
62. tended t o prohibit spending money even f or moder ate pleasures we could 
affor d F M --------~--
63 . __ expressed their l ove f or me with warmth and feeling~--------~M ___ F_ 
-4-
64 . ~ (m-f) sometimes declared I would make them ill (or gray, or nervous, etc.) 
from some of the things I did F M 
------'---
65. more readily put off what they had to do in order to amuse me or go with 
me some place M F --------~--
66 . sometimes would embarrass me by comparing me with other children F M 
67. ____ was the more careful about my physical needs and welfare ____ ~M____! __ 
68. would threaten to tell in order to get me to do what they wanted when 
I did not want to comply F M 
-----~--
69. was the one I most planned ways to be with as the one to whom I felt 
closer M F ___ ........ __ 
70. was not inclined t o improve a difficult condition bothering me by asking 
----the aid of an outside person who could get it rightly (as a doctor, or teacher, 
or minister or friend,etc.) F_M __ 
71. seemed tireless in their ability to grant my childhood desires ____ M __ F __ 
72. tended to express as a waste of time certain advantages which would have been 
helpful to me F_M_ 
73. most often ~as the one who defended or excused my faults as childish 
errors M F _____ ...; __ 
74. ____ whipped me frequently ____________________ ~F __ M_ 
75. was the one I most enjoyed helping with odd jobs around the 
house M F ____ ...; __ 
76. sometimes t old a person of authority over me outside the home to t ake me 
in hand F M ____ ...; __ 
??.___praised me with pride for my achievements __________________ _.M_F ___ 
78. was the one I felt was unjust at times _____________ ~F_M __ 
79. was the one whose company I looked for when a difficulty arose because they 
understood me better M F 
--------=---
80 . mos t often made me feel they disliked things I did _________ _.F __ M_ 
8l. ___ expressed the most affection toward me _________________ _....;;M ___ F __ 
82o was hardest to satisfy in getting things done ___________ F_M_ 
83. was the one I usually t ook my personal matters t o, feeling they would 
answer without question M_F ___ 
- ·· 
- 5-
84 . My {m-f) was actually cruel in their disc i pline __________ ~F _ _ M_ 
85 . ___ was more likely to come to my rescue when I was blamed for 
something~------·~M ___ F_ 
86 . ___ seldom praised my good points __________________________________ ~F___JM ___ 
87. was the one I did little things for without t heir asking, just t o help 
them M F 
-----------~--
88.---~eemed t o complain the most about my personal habits or attitudes___!___JM_ 
89. ___ encouraged me to learn~----------------------------------------~M~-
90. was the one whose spankings I feared most F M -------------~--
91. criticized me f or getting poor grades in school ______________ ~M_F_ 
92.___;>raised me for building or creating new things __________ .......;~ _M_ 
93. ___ criticized me for thinking up new ideas __________________________ ~M-F _____ 
94. never helped me with homework _________________________________ ~F___JM ___ 
95. ___ taught me to r ead a t an early age _____________________________ ~M____! ____ 
96. Scol ded me so much that I do t hings without tell ing or asking F M 
---------
97. ___ helped me out in difficult situations ____________________________ ~M_F ____ 
98. tended t o criticize my fri ends ____________________________________ ~F __ M ___ 
99 . ___ thought school marks more important than social life ______________ ~M_F ___ 
lOO. ___ always warned me not t o work t oo hard ______________________________ F_F ___ 
l Ol. ___ thought it was important t o have a goal in front of me ___________ ~M ___ F ___ 
102. criticized me for getting low marks ____________________________ ~F ____ M ___ 
103. ___ always praised me for finishing what I started ___________________ ~M_F ___ 
104. ___ teased me about friendships with opposite sex ____________________ ~F ____ M ____ 
105. __ approved of my dating, _________________________________________ ~M----F---
106. ___ had tried to choose my vocat i on for me ____________________________ F ____ M ___ 
107 . seemed to trust me in all matters M F 
--- ----------------~---
lOO. __ always s eemed t o expect too much of me ___________________________ ~F_M __ 
.. -
-6-
109 . MY (m-f) permit me to choose my clothes M F 
------------------· --
llO.___?ad no confidence in my ability t o do right things F M _______ ....; __ 
lll. ___ t ends more to speak about family affairs with me M F ________ ...:. __ -
112. has criticized me for not studying harder F M ___________ _.,; __ 
113. ___ advised me on how to spend my money ___________________ ~ML___F_ 
114. ___ thought my opinions on social and political problems are immature and silly 
________ F ____ M_ 
115. ___ never been afraid to admit I was right _________________________ ~M--F_ 
116. ___ seldom if ever gave reasons for a decision or action~----------__.;F ____ ML___ 
117. ___ taught me what was right and wrong ____________________________ ~M____! ____ 
118. tended to treat me al ways as a person younger than I am F M _______ ....; __ 
ll9. ___ never pried into my private affairs _____________________ ~M____! __ 
120. ___ made me stay at home without good reasons _______________ ~F-----M_ 
121. never failed t o praise me for worthy achievement M F ________________ __; - -
122. ___ t ended to play favorites within the family group _____________ ~F ____ M _____ 
123. ___ behavior and character was a good example for me ________________ __;M __ F_ 
124. would s cold or lecture me on occasions F M ________________ __..;-----
125. never forced me to eat certa in f oods M F 
-------------------------__;-------
126. ___ always fearful I would "catch" certain diseases ____________ _.;F~----
l27. ___ never criticized me when I got dirty _________________ ~M----F----
128. ___ severely criticized me as a child for sex curiosity ______________ ~F_M ____ 
l29. ___ appeared to have no unusual or intense interest in my health _______ M __ F __ 
130. criticized me for talking t oo much ___________________________ __.;F __ M __ __ 
l3l. ___ encouraged me as a child to play with neighborhood children ________ M _____ F _____ 
132. when I was a child was much concerned over my t oilet habits ______ _....;F___J~ ____ 
133 . treated me always as an equal with my brother and/or sister M F ___ __; __ 
